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Abstract: This conceptual article explores metaphor as a cognitive and semiotic mechanism underlying meaning construction across two seemingly distinct domains: audio description of picturebooks and metaphor-based visualization in foreign language teaching. Both fields are united by a common epistemological concern—how meaning becomes accessible when it is not directly available through either visual perception or compositional linguistic analysis. The article addresses two questions: (1) What cognitive mechanism is shared by the verbalization of visual in audio description and the visualization of verbal in idiom pedagogy? and (2) How can these practices be understood within a common framework of multimodal meaning-making? In this article metaphor is approached not as a decorative linguistic device but as a fundamental “device for seeing”, enabling the transition from perceptual input to conceptual understanding. In the case of picturebooks, where visual and verbal modes interact in a co-dependent structure, audio description raises the problem of transforming visual meaning into verbal form while preserving interpretative openness. In foreign language pedagogy, idiomatic expressions often resist literal interpretation, requiring alternative strategies for meaning activation through conceptual metaphor and visual support. Drawing on examples from the bilateral research project on metaphor-based idiom visualization and illustrative cases from picturebook audio description, the article argues that both practices rely on the same underlying mechanism: guided cross-modal inference, whereby a mediator selects and organizes cues in one modality to facilitate the construction of meaning that is implicit or inaccessible in another. From this perspective, visualizing the verbal and verbalizing the visual are complementary forms of multimodal mediation. The article proposes a conceptual framework that positions metaphor as a central mechanism of multimodal meaning-making in both accessibility practices and foreign language pedagogy. 
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1. Introduction A metaphor can easily be seen as a bridge etymologically “carrying over” from one thing to another (Cortazzi & Jin, 1999). One of the things that all scholars agree on in metaphor research is that metaphor can be defined as “a device for seeing something in terms of something else” (Burke, 1945, as cited in Cameron, 1999). 

In this article we suggest that metaphor is a device for seeing. This definition immediately raises a question: 
“What if we can see words, but we do not see the meaning?” Or even more radically: “What if we cannot see at all?” These questions will be developed in this article in two directions. The first direction—the picturebooks as a unique literary form and genre, and the audio description of them. Picturebooks are a unique art form where visual 
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and verbal texts are co-equal and meaning emerges in the gap between them, in their synergy. What happens if this visual layer is inaccessible? Audio description (AD) attempts to solve this problem by transforming images into words. Its goal is not only to describe, but to make images experienceable—to allow the audience to construct meaning independently. However, here we face tension. Theory is often disconnected from user-experience. In Russian tradition audio description is expected to be strictly objective and a picturebook is not treated as an object of audiovisual translation itself. The second direction arises from a classroom challenge. How can we help learners see the meaning where it is not immediately visible? Idioms are a perfect example where learners see the words but not the meaning. As early as Katz, idioms were described as expressions whose meaning cannot be derived from individual words (Katz, 1973). Recent research tells us that idioms are non-arbitrary features of a language (Gibbs, 1990; Thyab, 2016; O’Reilly et al., 2025). Most of them are grounded in conceptual metaphors. For example, when we understand ANGER as a HEATED FLUID IN A CONTAINER, expressions like blow your stack, 
flip your lid suddenly become meaningful. Learners begin to see the logic. However, very often learners and teachers do not see this metaphor (see Glucksberg et al., 1993). This is where metaphorically motivated visualization becomes helpful. This claim will be developed further. It is noteworthy that in this article the term metaphor is used in three related but distinct senses. First, we adopt the cognitive-linguistic view of conceptual metaphor as a mechanism of understanding one conceptual domain in terms of another (see Lakoff & Johnson, 1981). Second, we discuss visual or multimodal metaphors, in which conceptual mappings are expressed through the interaction of verbal and visual modes (see Peng, 2026 for an overview). Finally, we examine metaphorical language as one possible strategy in audio description, where figurative expressions may guide recipients’ interpretation of visual content (see Luque Colmenero & Soler Gallego, 2020). Although these phenomena differ in their semiotic realization, Bolognesi (2019) argues that they may converge at deeper levels of conceptual representation, particularly at the level of image schemas. From this perspective, both can be viewed as supporting multimodal meaning-making through shared cross-domain mappings. Finally, it could be argued that to visualize the verbal and to verbalize the visual are the processes that are closely linked together and are at the core of the overall perception and interpretation of the world around us. 
2. Visual and Verbal in Meaning-Making The process of integrating verbal and visual signs in meaning-making has become a common practice in the present multimodal world where people usually merge 

words and images in the production of messages (Khadka, 2025). In most theories of multimodality, meaning-making is approached—implicitly or explicitly—from the perspective of a speaker, a producer, or an author (Bucher, 2017). Hans-Jürgen Bucher puts the recipients at its center, asking the question: How do recipients integrate the different modalities like text, picture, sound, and design into a coherent meaning? Bucher compares perceiving these multimodal arrangements to a conversation or a dialogue between the recipient and the medium, where the recipients act as if the medium is a partner who continuously provides the necessary information for deeper comprehension (Bucher, 2017). By using visuals to explain an idiom, a teacher also engages students in the process of multimodal meaning-making. Students actively construct meaning by relating the visual representation to the linguistic expression. Rather than decoding the idiom in isolation, students engage in an inferential process in which meaning is constructed through the interaction of multiple modes, namely the linguistic mode, represented by the verbal constituents of the idiom, and the visual mode, which may depict its literal meaning, figurative meaning, or a combination of both. A teacher acquires a role of a mediator in what Bucher calls a dialogue where the meaning-making happens (see Figure 1). At the core of a multimodal arrangement there is a process of visualizing 
the verbal. 

 
Figure 1. The multimodal arrangement of understanding an idiom’s meaning. Another example where the role of a mediator is crucial for the multimodal meaning-making is reading a picturebook by the blind and visually impaired people. Picturebooks are complex multimodal texts (Sherif, 2022). They entail both visual and verbal modes, which affect meaning and shape the reader (Painter et al., 2013). In this case, the multimodal arrangement is represented by the visual code of picturebook illustrations and the verbal code of an audio description (AD). The mediator can be a translator, who creates an audio description for the picturebook (see Figure 2). Central to a multimodal arrangement in this case is the process of verbalizing the visual. Since both words and images make their own relatively autonomous contribution to the overall semantic, aesthetic and emotional effect of the picturebook, it has often been observed that the picturebook is closer to other mixed narrative forms such as drama or film than to verbal fiction (Wu, 2014). In this 



Isakova, E.  Stud. Appl. Linguist. Asia 2026, 1(1), 209–220 

https://doi.org/10.53941/sala.2026.100017  211 

article we support the claim that the picturebook is the righteous object of audiovisual translation (AVT) (Isakova, 2026). As a multimodal text, a picturebook becomes audiovisual through read-aloud performance or audio description. In the next section this will be discussed in greater detail. 

 
Figure 2. A multimodal arrangement of reading a picturebook. The reason for comparing two meaning-making activities also lies in the fact that the so-called secondary audience of AD comprises sighted people, for example students, cognitively challenged people, and any people who need audio support of their reading practices. Recent research showed that adding audio description to educational materials helped guiding viewer’s attention to important elements in audiovisual content (Perego, 2016). Some of the studies on audio description tasks demonstrate that revoicing can stimulate metalinguistic reflection and contribute to the development of lexical and phraseological competence (Formentelli, as cited in Lertola, 2019). AD has started to be considered as an effective task in the foreign language classroom (Lertola, 2019). Like an audio describer, a teacher mediates learners’ understanding by selecting and organizing multimodal cues that facilitate meaning-making. This functional similarity makes audio description a useful point of comparison for examining the teacher’s mediating role in supporting the comprehension of multimodal picturebooks. Taken together, these observations suggest that, teaching idiomatic expressions and creating audio descriptions can both be understood as forms of guided multimodal meaning construction. In both cases, a mediator, such as a teacher or translator, selects and organizes multimodal cues that guide the recipient’s inferential meaning-making. The following section examines the process by which the mediator selects how to present the medium to recipients. 

3. Selection Process The teaching strategy that teachers, acting as mediators in the learning process, may employ in their classroom depends on many factors. Teacher beliefs are central to their instructional decisions and significantly impact educational quality and student learning outcomes (Li & Ma, 2025). Beliefs are understood as the principles teachers hold regarding what is important in language teaching and how best to facilitate learning (Paquet et al., 2026). These beliefs play a critical role in determining 

instructional decisions, particularly in the field of language education, where attitudes toward language use, learning processes, and learner diversity directly influence pedagogical choices (Wesely et al., 2024, as cited in Paquet et al., 2026). Accordingly, teachers’ beliefs about idiom instruction are also likely to influence the methods they adopt in the classroom. Second language teachers differ considerably in their views on the usefulness of idioms for L2 learners (Ramonda, 2016), and idioms have long been recognized as a challenge for language instruction (Heidari & Aliyar, 2025). For this reason, it is important that teachers’ instructional decisions be informed by current research in idiom pedagogy. For example, studies have shown that visualizations encouraging metaphorical 
elaboration are among the most effective ways of supporting idiom learning (Ramonda, 2016). Kris Ramonda defines metaphorical elaboration as the process through which metaphorical or metonymical pictorial input is used as a means to activate deep processing (Cermak & Craik, 1979, as cited in Ramonda, 2016) and dually code (Paivio,1986) the form-meaning link of metaphorical idioms for the purposes of elucidating their figurative meaning or enhancing their recall (Ramonda, 2016). From the perspective of the teacher as a mediator, this raises an important question: how should such multimodal cues be selected and organized? The following section, “Visualizing idioms—verbalizing the meaning”, addresses this question by outlining three ways in which teachers can organize multimodal cues to facilitate idiom learning. The strategies that an audio describer employs to mediate readers’ understanding of a multimodal text, such as a picturebook, also depend on many factors. AD is a cognitively complex phenomenon, since it involves three different perspectives (Holsanova, 2016 as cited in Vermeulen & Ibáñez Moreno, 2017): (1) A production perspective, focused on the sighted audio describer; (2) a reception perspective, focused on all kinds of receivers; and (3) the ‘meeting of minds’ perception, focused on the exchange between both the sighted audio describer and the users, blind or sighted users. In their role as social intermediaries, audio describers need to have a deep understanding of the world and reality of their target audience (sensorially, socially or culturally challenged) (Vermeulen & Ibáñez Moreno, 2017). Their descriptive choices are also influenced by how they conceptualize the source medium. For example, if a picturebook is regarded as a multifaceted art form (Arizpe, 2021), the audio describer may adopt conventions associated with the audio description of visual art, such as museum or exhibition audio description. In other words, an audio describer will have to select an audio description (AD) style. Colmenero (2024) in his recent overview of existing AD styles, points out that subjectivity has been a point of contention within the domain of AD, particularly due to the inconsistency 
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between various guidelines. Some advocate for a neutral or objective approach, while others argue in favor of more subjective descriptions, which have shown benefits for certain blind and partially sighted (BPS) visitors. The objective style aligns with the recommendations provided in existing guidelines for creating AD for visual art. At the same time new styles of AD (metaphoric, gist, poetic, synesthetic, and interpretative voices) can be found in museums across Europe (Colmenero, 2024). In the description of the metaphorical style Colmenero mentions that metaphor is used in the AD guides of art museums with the communicative function of transferring through the linguistic code that cannot be perceived through the visual channel (Colmenero, 2024). The section “Verbalizing the visual—making the unseen accessible” illustrates how a picturebook page can be audio described using both objective and metaphorical AD styles. 
4. Visualizing Idioms—Verbalizing the Meaning Human interaction is multimodal in its nature; however, vision often plays a central role in coordinating attention, supporting joint action, and constructing meaning in interaction. As Goodwin argues, participants engaged in social activity attend not only to one another but also to relevant phenomena in their shared environment, and vision can be central to this process (Goodwin, 2000). Consequently, visual representations have become an important resource for communication and meaning-making across educational and cultural contexts. In both Russian and English, one can find idioms that reflect the importance of visual perception for humans: 

“The eyes are the mirror of the soul” is an expression emphasizing that one can see a person’s feelings and emotions through their gaze. 
“A sight for sore eyes” is someone or something pleasant to look at. “The apple of one’s eye” is a dear person. When teaching foreign language idioms, a legitimate question arises: how can knowledge about the characteristics of human visual perception be most effectively utilized for educational purposes? It is worth recalling that one theory of relevance to second language acquisition is Dual Coding Theory (Paivio, 1986). According to this approach, verbal and nonverbal information are processed through different channels and represented differently in the human mind. Consequently, dual coding of input provides an alternative pathway for subsequent retrieval. Information presented through both visual and verbal codes will be stored and retrieved more easily than information presented through only one modality. Thus, despite the depth and influence of visual perception, the most effective way to present information will be a combination of verbal + visual. Therefore, 

employing both verbal and visual pathways could facilitate the interpretation and retention of idiomatic language, which was already demonstrated in some studies (Boers et al., 2009; Cuevas, 2016; Sadoski, 2005; Sadoski & Paivio, 2013, as cited in Samburskiy, 2020). However, Dual Coding Theory does not imply that any visual accompaniment will automatically enhance learning. Rather, its pedagogical value depends on how effectively visual and verbal information are integrated to support meaning construction. Promising methods for teaching English idioms which demonstrate that not all visualizations are equally effective are Chris Ramonda’s 
metaphorical elaboration method (Ramonda, 2022) and 
the visual metaphorization method (Isakova, 2023). The latter is being developed within the framework of the international project of Tver State University and the University of Klagenfurt in Austria, “Phraseological Aspect in Foreign Language Teaching Based on Visual Metaphorization” (Isakova, 2023). Both methods aim to create the most effective image (illustration of the idiom) that will accompany the verbal component of the idiomatic expression and stimulate its memorization during the process of learning a foreign language. One of the significant experiments that is part of the bilateral project “Phraseological Aspect in Foreign Language Teaching Based on Visual Metaphorization” is described in the article 
Putting images of English idioms to the test: L1, L2, and 
learner ratings on visualization types of idioms (Papitsch et al., 2025). It is explained there that as part of a larger research project (see https://www.aau.at/en/english/ research-projects/metaphors-in-english-idioms/), we have opted for a picture design that is as unified as possible across the following three types: 
­ Type A: Literal The image visualizes the literal meanings of the content words making up the idiomatic expressions, i.e., its literal scene. 
­ Type B: Meaning The image captures the overall meaning of the idiomatic expression. 
­ Type C: Combination The image combines visual elements relating to the literal meanings of the content words making up the idiom with the depiction of the overall meaning of the idiom. An example of the three types for the idiom behind the 
eight ball (“in a highly disadvantageous position”) is given below (see Figure 3). These examples are illustrative and are not intended to constitute a full report of the empirical study; rather, they serve to demonstrate how different types of idiom visualization can be conceptualized within the framework proposed in this article. Type A reflects the literal meaning of the components of an idiom. The image depicts the game of pool (billiards), where one of the balls is trapped directly 
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behind the black eight ball. Type B reflects the meaning of the idiom where one of the people in a picture is in a disadvantageous position. Type C unites both the plane of expression and the plane of content of the idiom (meaning + metaphorical component): a person is located in a position where a giant ball is approaching. The position is disadvantageous. One possible conceptual metaphor that can motivate the idiom is BAD IS BEHIND. 

 Type A 

 Type B 

 Type C 
Figure 3. An example of the three types of visuals for the idiom behind the eight ball. Thus, in the idiom-visualization examples, conceptual metaphor refers to the underlying mapping that motivates the figurative meaning of the idiom, whereas the image constitutes a pictorial or multimodal realization of this mapping. Depending on the design, the image may depict the literal source domain, represent the figurative target domain, or combine elements of both. 

A teacher may select any of the visuals to guide students’ multimodal meaning-making. The team of researchers from Austria and Canada have analysed the data they obtained during the above-mentioned bilateral project and concluded that combining imagery that depicts the literal and figurative meanings of idioms is most successful at leveraging learning for both idioms and their meanings. Imagery that depicts just the literal meanings of idioms seems to work second best—performing as successfully as combined imagery for aiding learning of just idioms’ forms, and almost as well as the combined imagery with idioms’ meanings (and better than with figurative imagery). Imagery depicting only the figurative (i.e., idiomatic) meaning of idioms was the least successful at helping L2 English students learn idiom forms and their meanings (Rasse, in press). If teachers as mediators in the meaning-making process select to use the combined imagery, they can use one of the project deliverables, namely a booklet for learners  and teachers of English containing 59 Advanced English idioms each accompanied by a combined image type that has been published as a freely accessible resource online (https://www.aau.at/wpcontent/uploads/2025/09/59_Advanced_English_idioms_compressed_copy.pdf). Some teachers may prefer to continue using traditional sources of idioms’ visualizations, such as dictionaries and educational course books. Idiom dictionaries also use different visual representations to support the meaning clarification of an idiom. First, we will compare two dictionaries: Cambridge Dictionary of American Idioms and Cambridge Idioms Dictionary. Thus, in the Cambridge Dictionary of American Idioms, some idiomatic units and dictionary entries are accompanied by an illustration that includes both the literal and figurative meaning of the idiom. So, for the idiom sweep something 
under the carpet (Cambridge University Press, 2006b, p. 58), the image of a woman who sweeps some scrolls under the carpet is used (the direct or literal meaning). The scrolls symbolize such abstract concepts as injustice, slavery, etc. (the figurative meaning of the idiom). The Cambridge Idioms Dictionary also contains pictures of idioms. However, here we can see the classical method of visualizing only the idiomatic meaning of a unit. Thus, for the idiom lend somebody a hand we get an illustration of helping in a store (Cambridge University Press, 2006a, p. 236). Now, let us compare the use of visual aids in educational literature. How Idioms Work by Yvonne Clarke is intended for adult English language learners who, despite being proficient in English, find idiomatic language confusing or incomprehensible. This fully photocopiable reference contains images of the literal meaning of high-frequency idioms, chosen specifically for their lexical value in the modern world. Ten eight-page sections include flashcards, definitions, a reading activity section (using authentic newspaper articles), and a review section. The 



Isakova, E.  Stud. Appl. Linguist. Asia 2026, 1(1), 209–220 

https://doi.org/10.53941/sala.2026.100017  214 

guide also includes tips and advice for teachers, 20 suggested activity types, an answer key, and templates for developing additional activity cards (Clarke, 2010). 
English for Everyone: English Idioms from the publishing house DK combines a visual teaching method and presents hundreds of expressions in context, with clear definitions and attractive illustrations that depict the figurative meaning of the idiom. The literal meaning of the idiom is not depicted. The book also covers English phrases and words that are often confused. Each training module is followed by highly focused practical exercises that help you remember the material in the manual (DK, 2019). Comic strips and memes can serve as another way to teach idioms with the help of their visualizations (Nadiya et al., 2023). The interplay between literal and figurative meanings in the comic strip below (see Figure 4) may serve both to introduce the new idiom and to facilitate its retention in memory. The comic strip presented above depicts two characters from the book “Crocodile Gena and his friends”—Crocodile Gena himself and Cheburashka (a teddy bear-like creature with big ears). This book (Uspensky, 1966) is well-known in Russia. The comic effect is achieved when Cheburashka, who naturally has very big ears, replies to his friend Crocodile Gena by saying “I am all ears”. It uses an idiom to say that he is listening to his friend with all the possible attention and at the same time it can be understood literally—Cheburashka’s ears are very noticeable for the viewer to say that he consists of only them. It is obvious that both educational and reference literature use completely different methods for visualizing idioms, and in a classroom setting to make meaning out of idioms will always be a guided cross-modal inference, whereby a mediator selects and organizes cues in one modality to facilitate the construction of meaning that is implicit or inaccessible in another. Notably, one of the most important stages in the work on creating an idiom illustration is its verbalization—a detailed description of the future idiom illustration by team members for subsequent drawing by the designer. As the example documented in Ramonda’s (2016) picture collaboration notes demonstrates, creating a comprehensive image of an idiom (meaning + metaphorical component) requires a clear and detailed description of both its expression plan and content plan. At the same time, both parts must logically combine into a single story to function as a unified illustration. These notes document the collaboration between the researcher and the illustrator in developing the visualizations: the researcher proposed a visual representation of an idiom, the illustrator described how the proposed idea could be realized, and the researcher provided follow-up comments and suggestions for refinement (Ramonda, 2016, p. 241).  

 
Figure 4. Visualizing “be all ears” through the interplay of literal and figurative meanings. Note: Original pedagogical illustration created by Anna Isakova for this article using characters from Uspensky’s Krokodil Gena i ego druz’ya (1966). Thus, in the process of verbalizing a visual image, the following stages can be identified: (1) Verbalization of the idiom’s meaning. For example, for the idiom “turn heads”, the meeting participants described its meaning: “If someone or something 
turns heads, they are so beautiful, unusual, or 
impressive that people notice them and admire them.” 
(Ramonda, 2016, p. 241) (2) Verbalization of the expression plan and the content plan of the idiom for one illustration—a task for the designer to draw: “There could be two or three heads 
turning because there is an incredibly attractive 
woman.” (Ramonda, 2016, p. 241) (3) Correction of the verbalization of the visual image—additions or creating a new version of the illustration if, for some reason, the first version of the illustration did not work: “If it is possible add in some motion 
marks so that «turn» is more emphasized.” (Ramonda, 2016, p. 241) Verbalization of visual images, i.e., describing an image with verbal expressions, can be used as a standalone or complementary method in teaching the memorization and use of idioms. This method can have a positive effect for the following reasons: (1) Verbalization helps to consolidate visual impressions in memory. When we describe an image with words, it creates a connection between verbal 
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and visual representation, which can enhance and improve memory retention. (2) Verbalization is an effective means of exchanging information. When people can accurately describe visual impressions, it simplifies communication and the transmission of thoughts to others. It was precisely the verbalization that helped achieve mutual understanding among the members of the scientific team and create effective illustrations of idiomatic expressions for experiments and educational materials. (3) Verbalization of visual images is a key element of the educational process. The teacher can use verbal descriptions to help students better understand and associate with visual materials. (4) It is worth noting separately that the verbalization of visual images can be an important means of accessibility for people with disabilities, such as those with low vision or blindness. Describing images with lexical units helps them get an idea of visual images. Verbalization of visual images is the foundation of audiovisual translation and can be used to create audio descriptions of educational materials with illustrations of idiomatic expressions for blind and visually impaired students. The experience of verbalizing the semantic duality of an idiom, creatively connecting its meaning and metaphorical component before the illustration itself is drawn, can also be used at the stage of creating professional audio descriptions for teaching aids on foreign language idioms. 
5. Verbalizing the Visual—Making the Unseen 
Accessible Contemporary culture is experiencing what researchers describe as a “visual revolution” (Kovrov & Simonyan, 2024), or a “visual turn” (Ishchenko, 2018; Ershova, 2025)—an era in which the image as an iconic sign and visual language as a form of non-verbal communication are becoming equal, and at times even dominant, means of cognition and communication. In literature, multimodal genres such as comics, 
graphic novels, and picturebooks have gained considerable popularity. The picturebook is currently undergoing a “new golden age” (Salisbury & Styles, 2012)—a period in which modern printing technologies make it possible to produce high-quality picturebooks in a wide range of formats, precisely within a genre where the physical form of the book, its orientation, the colour reproduction of its visual and graphic components—in short, every paratextual element—is of crucial importance not only for its overall popularity among readers and its ability to attract their attention, but also for the interpretation of the work as a whole and the transmission of its profound aesthetic potential. 

The picturebook is a literary genre that is simultaneously defined both as a form of visual art and as a unique product of intermedial discourse. The metaphorical nature of the genre’s very name (picturebook—a book as a picture, as a form of visual art) appears to predetermine the unique synergy of visual and verbal texts that convey the intentions of the author and illustrator and coexist on equal terms on every spread of the book. This multimodal nature of the picturebook genre has been noted in the works of O. A. Moskalenko (Moskalenko, 2017), A. S. Soina (Soina, 2017), D. Sergeev (Sergeev, 2019), and O. N. Myaeots (Myaeots, 2021). Examples of literary works created in the picturebook genre include The River by Elena Safonova, a student of K. S. Petrov-Vodkin, Neighbours by Katya Denisovich, and 
Hello Lighthouse by Sophie Blackall. In these works, illustrations and text form a unified and inseparable whole. In some picturebooks, verbal language is entirely absent, and the narrative is constructed through visual language—namely, illustrations. Such picturebooks constitute a distinct subgenre known as silent books. Many scholars who study a picturebook as a literary genre also emphasize its considerable pedagogical value. Thus, in his article What Are We Reading? Towards a 
Definition of the Children’s Picturebook, Dmitry Sergeev speaks of the “value of the aesthetic experience required for viewing illustrations, as well as the presence of visual literacy, which is formed through continual exposure to aesthetically accomplished images. Visual literacy is becoming one of the most important cultural competencies for the younger generation today, which undoubtedly enhances the pedagogical value of the picturebook as a highly artistic model in the context of the rapid increase in visual material surrounding us” (Sergeev, 2019). Thus, the picturebook represents a complex object of perception and interpretation that requires not only reading skills but also visual literacy and the ability to verbalise an image. Such verbalisation has much in common with ekphrasis as a device. Yu. V. Yarovikova notes that ekphrasis as a device (rhetorical-narratological, literary, artistic, and visual-artistic) is a “text within a text”, that is, a description of a work of art embedded within another literary genre (Yarovikova, 2019). However, the verbalisation of images in a picturebook is more accurately defined by the formula 
text + text; in other words, the visual element is not supplementary. As noted above, it is inextricably linked to the verbal and graphic text. During the reading of a picturebook, a multilayered process of intermedial comprehension takes place. Most often, verbalization occurs through inner speech, when readers “translate” visual images into verbal representations, as well as during read-aloud sessions or collaborative discussions. It should be noted, however, that these are not the only moments in which 
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verbalization arises, nor the only situations in which it becomes necessary. If we acknowledge the high artistic and pedagogical value of the picturebook, we cannot avoid addressing the highly important issue of the media accessibility of this unique literary genre. By the media accessibility of the picturebook, we mean the ability of all categories of readers to fully comprehend the artistic intent of a work and, on an equal basis with other readers, derive aesthetic pleasure from the reading experience. In this context, people with visual impairments constitute the most vulnerable category of readers. Ensuring the accessibility of other forms of art, such as those exhibited in museums and art galleries across Russia, is by no means a new phenomenon. This is achieved through the complex process of audiovisual translation known as audio description (or typhlocommentary), which requires experience in ekphrastic interpretation. Audio description makes it possible to transform visual images into verbal text, constituting a form of intersemiotic translation that differs significantly from other, more traditional types of translation (Alexandrova, 2022). Within this framework, the full appreciation of a picturebook requires the adaptation of its visual narrative in such a way that the information conveyed through images becomes fully accessible to audiences with visual impairments, thereby ensuring the integrity and completeness of their understanding of the work. If we acknowledge the importance of adapting visual texts for blind readers, the question naturally arises as to why picturebooks accompanied by high-quality audio descriptions are virtually absent from the library collections of our country. In the article Metaphors we see 
by: how to make picturebooks accessible through 
audiodescription (Isakova, 2026), the researcher considers it important to demonstrate why the picturebook, as a multimodal genre, should be regarded as a fully legitimate object of audiovisual translation and draws attention to the need for developing a methodology for the audio description of this genre. While the picturebook is inherently multimodal, its modes are not equally accessible to all readers. For blind readers, access to the visual component requires its mediation through another sensory channel. Audio description therefore transforms the original multimodal configuration into an audiovisual experience, in which visual information becomes available through verbal-auditory input. This transformation is particularly relevant to the present discussion because audio description does not simply add an auditory channel to the picturebook; it mediates access to visual meaning by verbalizing what cannot be directly perceived. Thus, for blind readers, understanding the multimodal picturebook involves a cross-modal process in which visual meaning becomes accessible through verbal-auditory representation. 

In the Russian scholarly tradition, the term audio 
description is often replaced by the term 
typhlocommentary. Both terms are defined as “special forms of conveying visual information through verbal description; they share common goals and objects of description but differ in their origins, target audiences, and modes of implementation. Typhlocommentary represents a broader and more specialised approach to adapting visual information for people with visual impairments, whereas audio description was initially conceived as an assistive technology for all categories of users” (Gorbunova & Gorozhanov, 2025). Another significant conceptual distinction lies in the fact that, according to Russian standards, a typhlocommentary should be as objective as possible, whereas audio description allows greater freedom in expressing the translator’s own perception of the visual material and makes more frequent use of figurative language. As an illustration, let us compare a typhlocommentary and an audio description of the back cover (see Figure 5) of 
Listen: How Evelyn Glennie, a Deaf Girl, Changed Percussion by Shannon Stocker and Devon Holzwarth, prepared by Ivan Motunov, a professional typhlocommentator, at the request of the author of article Metaphors we see by: how to make picture books accessible through audiodescription (Isakova, 2026). Thus, the two descriptions presented below are drawn from an empirical study and are used here as illustrative examples to demonstrate how different AD styles may mediate the interpretation of the same visual material; the study itself is not reported here as a systematic empirical comparison. 

 
Figure 5. Back cover of Listen: How Evelyn Glennie, 
the Deaf Girl, Changed Percussion by Shannon Stocker and Devon Holzwarth. 
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5.1. Typhlocommentary Back cover. In the lower left corner, a young woman in a scarlet dress stands with her eyelids lowered and her arms outstretched as if dancing. Her cheeks are rosy, her expression is calm, and a simple necklace adorns her neck. She holds a pair of mallets with red tips. From each mallet extends a flame-shaped aura rising upward and to the right. The aura is filled with elongated petal-like shapes and small circles. The two flame-like streams are concentrated, creating a diagonal white space that extends toward the upper right corner. In the upper right corner is another depiction of the young woman, wearing a scarlet skirt and a brownish blouse. Her cheeks are also rosy, and her eyelids are lowered. She holds a pair of mallets above a xylophone suspended in mid-air. Within the white space appears the following text: “This is a story of music. Of obstacles. Of strength and hard work. Of all you accomplish when you dream. If you find your own way to…listen. The true and inspiring story of a girl who lost her hearing and grew up to become a world-famous musician.” The word “listen” in the phrase “If you find your own way to…listen” differs from the rest of the text in its typeface, size, and blue, rather than black, color. 
5.2. Audio Description Back cover. In the lower left corner stands the girl, now grown into a confident young woman. She is wearing a scarlet dress. Her cheeks are still rosy, her eyes are gently closed, and her ears are hidden beneath her dark blond hair. She stands with her arms outstretched, as if dancing. In her hands she holds a pair of mallets with bright red heads. From them flows a calm, harmonious aura, the color of flame, rising upward and to the right. It is filled with multicolored petals and small circles. Between the two streams of flame, a diagonal white corridor is formed. In the upper right corner appears another depiction of the young woman. She is wearing a scarlet skirt and a brownish blouse and is playing a xylophone. A soft scarlet aura also radiates from her, gradually unfolding into flower buds. Inside the white corridor is the following text in black: “This is a story of music. Of obstacles. Of strength and hard work. Of all you accomplish when you dream. If you find your own way to…listen. The true and inspiring story of a girl who lost her hearing and grew up to become a world-famous musician.” The word “listen” in the phrase “If you find your own way to…listen” is given special emphasis. It is positioned in the center of the cover, printed in a different typeface, and colored blue rather than black. The flame-like auras emanating from the young woman’s music evoke the warmth and vitality of life itself. 

It can be assumed that audio description is written in a metaphorical style because it does not simply describe what is visible. It employs the realizations of the visual metaphor AFFECTION IS WARMTH. The possible interpretation can be that when people are content, happy and inspired, they feel that the life is kind to them, they compare this feeling with the bodily experience of warmth. They feel the warmth of life. By selecting metaphorical AD, a translator/audio describer guides meaning-making of the readers. Thus, “metaphorical” refers not only to the visual material itself, but to the audio describer’s verbal interpretation of that material through metaphorical language. As the examples of audiovisual translation of the picturebook’s back cover demonstrate, both audio description (AD) in its metaphorical style and typhlocommentary (TC), or an objective AD style, possess an inherently ekphrastic nature. The audio description text is more emotionally expressive, while both texts can serve not only the primary target audience of AD, such as readers with visual impairments, but also secondary audiences, including audiobook listeners, students, and readers with developmental differences or without them. 
6. Conclusions As noted above, the picturebook is a multimodal artistic text in which the illustration and the verbal component co-construct meaning in inseparable interaction. The composition and structure of illustrations form the visual text of the picturebook—a complete and meaningful semiotic layer that is not merely supplementary, unlike illustrations in an illustrated edition, for example, Alice’s 
Adventures in Wonderland by L. Carroll. Thus, it can be stated with confidence that the picturebook contains a visual channel of meaning-making (illustrations as a visual text), a verbal channel (written text), and a graphic mode (typography, composition). The semiotic space of the picturebook is constructed through the interaction of these modes in a manner analogous to audiovisual works: (1) The interaction between image and text, which on the one hand represents an intermedial interaction of artistic systems within a single work, and on the other hand parallels the audiovisual interaction of frame and dialogue; (2) The interaction between the illustrator’s colour choices and the poetics of the text with the reader’s emotional response, which closely resembles musical accompaniment; (3) Layout (sequencing and spatial arrangement of illustrations in relation to text), as well as the involvement of paratextual elements of the book (cover, endpapers, dedication pages) in the narrative structure, all of which influence narrative rhythm, similarly to the perception of editing rhythms in cinema. 
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Consequently, it can be concluded that the picturebook shares the same type of modal organisation as audiovisual texts, albeit realised in a static form. Accordingly, a translator of picturebooks may and should face the same types of challenges as a translator of audiovisual texts. In translating picturebooks, one must take into account the interaction between image and text, visual metaphors, cultural codes, colour symbolism, and graphic structure. This fully corresponds to the objectives of audiovisual translation, where the translator likewise works with the synchronisation of modes (text and image/sound), intermodal relations (irony, metaphor), and the pragmatics of reception (orientation towards a specific audience). The picturebook therefore clearly requires an audiovisual approach to translation, as the translator must reconstruct a multimodal message rather than merely translate verbal text. The picturebook vividly demonstrates that reading is not only an act of textual interpretation but also an act of visual contemplation. It reflects a tendency towards intermediality—the interaction of different sign systems—and towards an ekphrastic experience, in which the reader verbalises a visual image, transforming perception into creative interpretation. Thus, the picturebook is simultaneously a work of visual art and a literary text that can be regarded as a specific form of audiovisual text, where word, image, and sound (in the case of read-aloud or audio description) create a polyphonic space of perception. In this article we have clearly seen that to visualize the verbal and to verbalize the visual are the processes that are closely linked together and are at the core of the overall perception and interpretation of the world around us. In bringing together the study of audio description in picturebooks and the visualization of idioms in foreign language teaching, this article has aimed to demonstrate that both domains are ultimately concerned with a common epistemological and pedagogical problem: how meaning becomes accessible when it is not immediately available through direct perception. Although these fields are traditionally treated as separate—belonging respectively to multimodal accessibility studies and phraseological didactics—they converge at the level of cognitive and semiotic processes involved in meaning construction. In both cases, metaphor functions not merely as a rhetorical device, but as a fundamental mechanism of cognition and perception, enabling the transition from verbal into visual and from visual into verbal. Audio description of picturebooks requires the transformation of visual structures into verbal representations that preserve interpretative openness, while metaphor-based visualization of idioms seeks to making “visible” the seemingly “invisible” and hidden meaning. In this sense, both practices address the same pedagogical challenge: how to support the emergence of meaning where it is implicit, or inaccessible. 

Thus, it can be concluded that in this article, the term metaphor is used at several related but distinct levels. 
Conceptual metaphor refers to the underlying cross-domain mapping between a source and a target domain that can motivate figurative meaning. Pictorial or 
multimodal metaphor refers to the realization of such mappings through visual or multimodal representations, including images that combine literal and figurative elements. Linguistic metaphor, including metaphorical 
expressions used in audio description, refers to metaphor realized through verbal language. These forms are related but should not be treated as interchangeable: a conceptual metaphor may motivate a linguistic or pictorial expression, while an audio description becomes metaphorical only when its verbal formulation introduces a metaphorical or interpretive mapping. By treating metaphor as a “device for seeing”, the article argues for a model of perception and learning in which visual and verbal modalities are not opposed, but dynamically interrelated. This perspective allows us to reconsider both accessibility practices and language pedagogy as complementary forms of meaning-making, in which the act of “seeing” is always already an act of interpretation. 
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