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Abstract: In a globalized era of information technology and multimedia, the content
compilation of high school English textbooks has transformed from a single textual mo-
dality into a multimodal one. This study aims to conduct a systematic visual grammar
analysis of the current People’s Education Press (2024) of senior high school English
textbooks in China and explore how multimodal resources, such as images and texts, in-
tegrate and present knowledge in language textbooks. The study analyzed three compul-
sory English textbooks, employing Visual Grammar as its analytical framework. Both
quantitative and qualitative analyses are used to examine images in the reading sections
of senior high school English textbooks. The findings of this study are: (1) the visual de-
sign in these textbooks not only effectively complement the language content of reading
section through the representative meanings of images but also strengthen the coher-
ence of the readings’ plots through narrative structures of the images; (2) the reading
section’s images mainly aims at enhancing the viewers’ sense of participation; (3) a text-
centered layout with images playing an assisted role. This study seeks to offer a detailed
analysis and reference for enhancing the visual design and multimodal integration of
senior high school English textbooks, and to further contribute to the application of vis-
ual grammar theory in research on the related field.
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1. Introduction

With the rapid development of multimedia technol-

multimodal discourse that provides a theoretical founda-
tion for related research.
As essential resources for students’ learning, English

ogy, the division of labor in society has become increas-
ingly refined, and the forms of social interaction have be-
come increasingly diverse. In this context, the boundaries
between various symbols are gradually blurred. Educa-
tion has entered the postmodern period, and discourse is
no longer confined to the traditional textual mode but in-
tegrates a variety of modalities, such as drawings, anima-
tions, sounds, colors, choreographies, charts, and so on.
This multimodality, and the joint participation of multiple
modalities in social practice, have prompted us to conduct
in-depth research on multimodal discourse. In 1996,
Kress and van Leeuwen introduced the theory of Visual
Grammar. In 2001, they developed a framework for

textbooks are key vehicles for achieving teaching goals
and enhancing educational effectiveness. They are also es-
sential materials for Chinese schoolchildren learning Eng-
lish. With the continuous enrichment of textbook content,
multimedia elements such as visual and auditory re-
sources have been widely introduced. When using these
textbooks, students are bound to utilize a variety of
senses, such as auditory, visual, and tactile senses, to com-
municate and learn, which is an essential manifestation of
multimodal discourse. What's more, the Compulsory Edu-
cation’s English Curriculum Standards (2019 Edition,
2022 Revised Edition) of China added “viewing” as a
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language skill (Ministry of Education of the People’s Re-
public of China, 2022) while reading multimodal texts.
Therefore, the multimodal design of textbooks has be-
come a significant trend in the development of educa-
tional resources today.

In recent years, advances in multimedia technology
have driven changes in English teaching materials. The
compulsory module of the Senior High School English
textbook (published by People’s Education Press in 2024,
hereafter, PEP) is a typical example of the multimodal
trend. It was born in response to the evolving times and
the needs of teaching, offering a fresh perspective and in-
novative resources for English education.

Grounded in Kress and Van Leeuwen’s Visual Gram-
mar (2020), the research conducts a multimodal dis-
course analysis (MDA) of the “Reading and Thinking” sec-
tion in high school English textbooks published by Peo-
ple’s Education Press. The aim is to explain how these
multimodal discourses achieve metalanguage functions
and modal meanings, revealing how the social symbols in
the textbooks construct representational, interactive, and
compositional meanings. Such analysis could support po-
tential readers, such as teachers and students, in inter-
preting multimodal discourse, exploring the layered
meanings embedded in teaching materials, raising stu-
dents’ awareness of multimodal literacy, and ultimately
enhancing the effectiveness of these materials.

2. Literature Review

Research on multimodality has expanded rapidly
over the last two decades, and its development has signif-
icantly shaped the way textbooks are examined as peda-
gogical and semiotic artefacts. This section brings to-
gether work on multimodal discourse analysis (MDA) and
textbook studies, that is, fields that have often been re-
viewed separately, to show how they converge in the anal-
ysis of English teaching materials and to position the pre-
sent study within this evolving landscape.

2.1. Multimodality and Multimodal Discourse Analysis

Multimodality emphasises that meaning is produced
through the interplay of multiple modes, such as linguis-
tic, visual, auditory, and spatial resources. Among the
many approaches, Halliday’s Systemic Functional Linguis-
tics (1994; hereafter SFL) and Kress and van Leeuwen'’s
Visual Grammar (1996; 2001; 2020) have been widely ap-
plied in applied linguistics, communication studies, and
educational research because they offer concrete analyti-
cal tools for examining how images and language co-con-
struct meaning. According to their theory, the grammar of
visual design could be presented as a set of narrative and
conceptual processes (Kress & van Leeuwen, 2020).
Moreover, contact, social distance, and attitudes (or per-
spectives) are three factors in image-text interactions
from the viewers' perspective (Kress & van Leeuwen,
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2020). Lastly, information value, framing, and salience are
the meanings of composition (Kress & van Leeuwen,
2020).

Building on these frameworks, Zhu and Yan (2011)
proposed two criteria for identifying multimodal dis-
course:

(1) whether more than one mode is present, and
(2) whether these modes interact to convey meaning
that cannot be accomplished by a single mode alone.

These criteria are directly relevant to the current
study, as English textbooks typically organise linguistic
and visual modes in integrated layouts, and the analytical
focus lies not only on identifying these modes but also on
understanding how they jointly contribute to pedagogical
meanings.

Research abroad has engaged with similar concerns.
Early work explored how images perform ideational and
interpersonal functions in school materials (Jewitt, 2009;
Souryana, 2012), and later studies investigated how lay-
out, typography, and page design guide learners’ reading
paths and meaning making (Torres, 2015). These contri-
butions treat textbooks as socially situated semiotic en-
sembles rather than vessels of neutral knowledge. Com-
pared with these, many Chinese studies have tended to
emphasise theoretical articulation, such as mapping vis-
ual grammar categories onto textbook examples or dis-
cussing how multimodal resources support curriculum
goals (Cheng & Cong, 2020; Cheng & Zhang, 2017; Li,
2009; Zhang, 20093, 2009b; Zhang, 2012; Zhang & Zhang,
2010). While important, some of these studies rely heavily
on descriptive analysis and less on linking multimodal
patterns to broader educational or ideological implica-
tions.

2.2. Textbook Research from a Multimodal Perspective

Textbooks have long been seen as carriers of cultural
and linguistic knowledge, but the multimodal turn has
brought renewed attention to how semiotic design shapes
learning experiences. International research has exam-
ined issues such as the representation of gender, ethnic-
ity, and culture (Gheisari & Akbari, 2024; Hidayah, 2025;
Prihatiningsih et al., 2021; Xiong et al., 2022), as well as
how multimodal ensembles position learners through
gaze, social distance, and interaction patterns (Karaday,
2022; Jauhara et.al., 2021; Smith, 2024; Torres, 2015).
Studies have also questioned how visual and linguistic
modes may reinforce or challenge particular worldviews,
highlighting the ideological role of school materials
(Jewitt, 2009; Smith, 2022; Souryana, 2012; Weninger,
2021; Xiong et al., 2022).

Studies of textbooks in China exhibit a similar trajec-
tory but with varying emphases (Li, 2003; Li & Lu, 2012;
Li, 2013; Xu & Feng, 2022). Numerous studies focus on
aligning linguistic and visual modalities with national cur-
riculum standards or on the adequacy of illustrations in
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facilitating language acquisition and instructional activi-
ties. Some studies examine narrative coherence across
images and texts, while others comment on the aesthetic
or motivational value of illustrations. Although these
works provide descriptive accounts that are applicable,
fewer studies examine the pedagogical metalanguage em-
bedded in multimodal design or how visual-verbal config-
urations guide learners’ interpretation of social meanings.

2.3. Identifying the Gaps

Although multimodal approaches have been widely
applied to English textbook research, most existing do-
mestic studies were conducted before the release of the
2024 edition of the English Curriculum Standards and
therefore focus on earlier generations of teaching materi-
als. These works have offered valuable insights into how
linguistic and visual modes contribute to meaning mak-
ing. Nevertheless, few have examined whether the revised
curriculum’s emphasis on “viewing”, which as a core com-
ponent of students’ multimodal literacy in English Curric-
ulum Standards, is reflected in the newest set of compul-
sory textbooks.

The modified Chinese curriculum standards specifi-
cally referenced the “viewing” skills necessary for stu-
dents to interpret images, layouts, and other visual re-
sources as components of meaning construction (MOE,
2022). This stimulates inquiries regarding the efficacy of
the semiotic signs in the 2024 PEP textbooks in achieving
this objective, and whether the visual images correspond
with the principles outlined in Visual Grammar (Kress &
van Leeuwen, 2020), including representational, interac-
tive, and compositional meanings. Although prior studies
have established the efficacy of visual-grammar-based
analyses, their implementation in the post-reform text-
book series has not been examined.

With this context in mind, the present study is guided
by the following research questions:

RQ1: How do linguistic and visual modes interact to con-
struct meaning in the 2024 edition of the compulsory Eng-
lish textbooks?

RQ2: To what extent do the images realise representation-
nal, interactive, and compositional meanings consistent
with the principles of visual grammar?

By addressing these questions, the study aims to of-
fer an updated account of textbook multimodality in light
of the most recent curriculum reform and to consider
whether current visual design practices effectively sup-
port students’ multimodal literacy development.

3. Materials and Methods

3.1. Research Materials and Procedure

Stud. Appl. Linguist. Asia 2026, 1(1), 65-77

This study focuses on the Reading and Thinking sec-
tion in the currently used compulsory English textbooks
in senior high schools. These sections were chosen be-
cause they contain the most consistent combination of lin-
guistic input and visual support in reading and therefore
offer a stable basis for assessing how visual resources
contribute to meaning making. Across the three text-
books, each unitincludes several reading passages accom-
panied by illustrative materials. After an initial survey of
all visual elements, 25 images were selected for analysis.
The selection criteria were:

(1) the image must directly accompany a reading text in
Reading and Thinking;

(2) itmustserve apedagogic or interpretive function ra-
ther than decorative purposes; and

(3) itmustpresent sufficient visual detail to allow mean-
ingful analysis through visual grammar.

These criteria ensured that the self-built corpus rep-
resents the types of visuals that students encounter when
engaging with the main reading content.

The illustrations in these sections are typically static
images designed to support textual interpretation, acti-
vate background knowledge, or guide students’ under-
standing of cultural and situational context. All images
meeting the above criteria were included rather than be-
ing sampled through frequency or thematic categories in
that the study aims to explore how visual design contrib-
utes to multimodal meaning-making.

3.2. Data Analysis

Following practices in multimodal image studies, the
analysis combines descriptive coding with interpretive
analysis. The process was carried out in three steps.

Step one: Each image was manually categorized ac-
cording to its basic features, including type (e.g., photo-
graph, drawing), placement on the page, and relation to
the reading text. This stage ensured that the corpus was
clearly organised before further analysis.

Step two, a coding scheme based on Kress and van
Leeuwen’s visual grammar (2020) was applied. The
scheme included categories for representational meaning
(participants, processes, circumstances), interactive
meaning (gaze, distance, angle), and compositional mean-
ing (information value, salience, framing). All the coding
was conducted manually and reported in a spreadsheet.
No automated image-coding tools were used, as the ana-
lytical framework requires interpretive judgement rather
than pixel-level annotation. However, coding sheets were
used to maintain a systematic process and ensure con-
sistency across images.

Finally, the coded descriptions were interpreted
qualitatively to identify how linguistic and visual modes
interact and how the visual design relates to curriculum
expectations for viewing competence of the Chinese New
Curriculum Standard. This stage involved comparing
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patterns across units and examining how recurring visual
choices support or constrain students’ multimodal liter-
acy development.

3.3. Ethical Considerations

During the study, only the images in the textbooks
were scanned and analyzed; their contents were not cop-
ied, altered, or disseminated in any way without authori-
zation. When citing images from textbooks, the source
should be clearly indicated, and academic norms and cop-
yright regulations must be strictly followed. Therefore,
there is no copyright infringement in this study, and it
fully complies with the ethical requirements of academic
research.

4., Results

4.1. Overall Descriptive Results

Tables 1-3 below are an overall descriptive sum-
mary based on the analytic framework of Visual Grammar
(Kress & van Leeuwen, 2020). According to Table 1, the
symbolic process in conceptual representation is most
prevalent among 25 images, at 48%. Table 2 showed that
the selected images reflect interactive meanings mainly
through “offer” contact (92%), impersonal distance (76%),
and primarily at an eye-level (64%). In an interactive
sense, “offering” a contact dominates, indicating that im-
ages primarily provide information to the viewer rather
than seek interaction. For example, the image of a virtual
choir invites viewers to join a global community and
shows members singing together, making students feel
the warmth of connection. Table 3 showed that infor-
mation value is mainly conveyed through left-right and
top-bottom structures, as in compositional meanings, ac-
counting for 52% and 44% respectively. The image-text
structures that go from left to right could make contrasts,
while structures that go from top to bottom can draw at-
tention to main objects, that is, the linguistic text itself.
This layout aligns with how people read and helps stu-
dents understand the text, which is centered and sup-
ported by images.

Table 1. The summary of Representation Meaning in
compulsory textbooks.

The Grammar of Visual Design
Classification

Total (%)

. Action Process 8 (32%)
Narrative . o

Representation Reactional Process 2 (8%)
Speech and Mental Process 0 (0%)

Total 10 (40%)

Conceptual Classificational Process 3(12%)
Representation Analytical Process 0 (0%)

Symbolic Process 12 (48%)

Total 15 (60%)

Stud. Appl. Linguist. Asia 2026, 1(1), 65-77

Table 2. The summary of Interactive Meaning in
compulsory textbooks.

Interactive Meaning

Classification Total (%)
Demand 2 (8%)
Contact Offer 23 (92%)
Total 25 (100%)
Intimate 2 (8%)
Social Distance Social 4 (16%)
Impersonal 19 (76%)
Total 25 (100%)
High Angle 5(20%)
Perspective Eye Angle 16 (64%)
Low Angle 4 (16%)
Total 25 (100%)

Table 3. The summary of Compositional Meaning in
compulsory textbooks.

Compositional Meaning

Classification Total (%)

Left and Right 13 (52%)

Information value Top and Bottom 11 (44%)
Center and Margin 1 (4%)

Total 25 (100%)

Framing Weak Framing 11 (44%)

Actual Framing 14 (56%)

Total 25 (100%)

4.2. Representational Meaning

According to the theory of Visual Grammar (Kress &
van Leeuwen, 2020), representational meaning is catego-
rized into narrative and conceptual representations. To
examine the features of representational meaning con-
struction in images, statistics on narrative and conceptual
representation in the PEP for senior high school textbooks
are presented and discussed. Tables 4 and 5 present the
detailed statistics.

As shown in Tables 4 and 5, images of conceptual
representation are more prominent than narrative repre-
sentation. The prevalence of action processes and sym-
bolic processes in the three compulsory textbooks can be
attributed to their effectiveness in promoting student en-
gagement and understanding. To teach content that is
more relevant to students’ lives, the action process helps
them grasp the text more visually by depicting dynamic
human interactions. Symbolic processes convey deeper
cultural or thematic meanings, such as festivals or human
landscapes, enriching the text's contextual framework
and developing students’ cultural awareness and critical
thinking. Thus, all these processes embodied in textbooks
can be effective in improving comprehension and educa-
tional outcomes.
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Table 4. The statistics of the image of narrative representational (NR).

NR
Textbook Action Process  Reactional Process Speech and Mental Process Total
Volume
Compulsory I 1 0 0 1
Compulsory I 5 0 0 5
Compulsory III 2 2 0 4
Total (%) 8 (32%) 2 (8%) 0 10 (40%)
Table 5. The statistics of images of conceptual representation (CR).
CR Classificational Analytical Symbolic
Textbook Total
Process Process Process
Volume
Compulsory I 1 0 7 8
Compulsory I 2 0 0 2
Compulsory 111 0 0 5 5
Total (%) 3 (12%) 0 (0%) 12 (48%) 15 (60%)

Symbolic processes in conceptual representation ac-
count for 48%. Unlike narrative representation images,
conceptual representation images focus on classifying, an-
alyzing, and symbolizing participants. This helps deepen
the viewer’s understanding of the participants in the im-
ages. For instance, the following Figure 1 is selected from
Unit 1 of Compulsory II. 2 images were shown alongside
the reading titled “From problems to Solutions”. The upper
image shows what a real “dam” looks like in Egypt, as
mentioned in the reading material; the picture supports
the reading content symbolically by visually representing
the concept of a “dam” and its cultural relics. Therefore, it
is considered a symbolic process of conceptual represen-
tation function. The lower image shows a scene from the
Aswan Dam project, where travellers are visiting the tem-
ples mentioned in the text. It also symbolizes the specific
dam mentioned in the text, which might not be so familiar
to the Chinese young students. These pictures visualize
the significant contribution of the Aswan Dam project to
the preservation of cultural heritage.

As in Figure 2, a map of Peru on the right side helps
explain the country’s geography and history by using vis-
ual elements that match the left-sided text. It uses differ-
ent colors and symbols to represent the three central re-
gions, namely the coastal region, the Andes, and the Ama-
zon rainforest. In this map, the yellowish areas symbol-
ized “the narrow, dry coastal land”, and greenish areas
represented the “Amazon rainforest” in the reading text.
Mountains are labeled with icons to help readers easily lo-
cate “the Andes”. This visual presentation is directly linked
to the reading text, helping students understand Peru’s
natural features and historical sites more clearly and
deepening readers’ understanding of the text.

Figure 3 also originated from the same unit in Com-
pulsory I. The image depicts tourist culture and land-
scapes that symbolize different countries. These symbolic
processes allow readers to make immediate associations
and prompt them to recall more about ancient Inca

culture, centuries-old Spanish culture, or other wonderful
cities full of fantastic architecture. For senior high school
students, these images shorten the distance to unfamiliar
places in the real world and to the language itself. In this
case, readers might not only acquire knowledge from lin-
guistic resources, such as reading texts, but also visualize
this knowledge through real maps and images.

Economic development is necessary if we want to improve society. There comes a time
when the old must give way to the new, and it is not possible to preserve everything from
our past as we move towards the future. Finding and keeping the right balance between
progress and the protection of cuitural sites can be a big challenge.

Big challenges, can sometimes lead to great solutions. In the 1950s, the Egyptian
government war uild & new dam across the Nie in order to control floods, produce:
electricity, and supply water to more farmers in the area. But the proposal led to protests.

Water from the dam would likely damage a number of temples and destroy cultural relics
that were an important part of Egypt's cultural heritage. After listening to the scientists who
had studied the problem, and citizens who lived near the dam, the government turned to
the United Nations for help in 1959.

A committee was established to limit damage to the Egyptian buildings and prevent
the loss of cultural relics. The group asked for contributions from different departments
and raised funds within the international community. Experts investigated the issue,
conducted several tests, and then made a proposal for how the buildings could be saved
Finaly, a document and the work by

overnments and
Temples and oth
by piece, and then
in a place where they w
German engineers movs
20 years, thousands of engineers

he project brought together ¢

om around the worid,

22 temples and countless cultural relics. Fifty countries
donated nearly $80 milion to the project

When the project ended in 1980, it was considered a
great success. Not only had the countries found a path to
the future that did not run over the relics of the past, but
they had also learnt that it was possible for countries to
work together to build a better tomorrow.

% The spirit of the Aswan Dam project is stil alive today.
Perhaps the best example is shown by UNESCO,
§ which runs a programme that prevents world cultural
- heritage sites around the world from disappearing. If a
“  problem seems too difficult for a single nation, the global
community can sometimes provide a solution.

Figure 1. Examples of Conceptual Meanings from
Unit 1, Compulsory II.

PERU is a country on the Pacific coast
of South America with three main
areas: narrow, dry, flat land running
along the coast, the Andes Mountains,
and the Amazon rainforest

Amazoh Réinforest

$27

In the 1400s and 1500s, Peru was the W
centre of the powerful ancient Inca %
Empire. The Inca emperor lived in

the now-famous site Machu Picchu Lima®
Spain took control of Peru in the 16th &
century and ruled until 1821. It is for

this reason that Spanish is the main

official language of Peru

NS

SR
A

Figure 2. A Map showing Symbolic Process. Ex-
tracted from Unit 2, Compulsory 1.
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As Table 4 shows, action processes and reactional
processes are the core processes of narrative representa-
tion. The action process accounts for 32% and ranks sec-
ond, while the reactional process accounts for 8% of the
total. Figure 4 shows a doctor looking at a crying baby in
an incubator, smiling, with the baby as the target, and the
doctor’s reaching towards the baby is the response vector.
Readers might easily figure out that the doctor’s expres-
sions and movements convey emotions such as caring and
relief. The eye contact between the doctor and the baby
highlights their interaction, from which students can un-
derstand the doctor’s role as caregiver, as the reading title
suggests, Mother of the Thousand Babies, and the baby’s
vulnerability.

To sum up, the “Reading and Thinking” section of the
compulsory textbooks tends to use images as comple-
ments to the linguistic text, most of which depict actional
(32%) and symbolic (48%) processes. Therefore, the rep-
resentational meaning of images can be conveyed through
narrative and conceptual representation, enabling read-
ers to better understand and grasp the linguistic texts’
central ideas and correct values. Without those images,
texts are only texts with limited imagination. With the as-
sistance of images, such as symbolic real pictures and
maps, fantasies are brought to life.

Spend four days enjoying the unique Spanish
and local Indian culture high in the Andes
at Cusco, the capital of the Inca Empire from
the 13th until the 16th century. Stay in a
local hotel, visit the museums, admire the
architecture, enjoy the excellent local food,
and go shopping at the local markets.

Figure 3. An Image of Cusco. Extracted from Unit 2,
Compulsory L.

Stud. Appl. Linguist. Asia 2026, 1(1), 65-77

MOTHER OF TEN THOUSAND BABIES

“Life is precious. ... To a person nothing is more
precious than their life, and if they entrust me
with that life, how could I refuse that trust, saying
I'm cold, hungry, or tired?” These words of Dr Lin
Qiaozhi give us a look into the heart of this amazing
woman, and what carried her through a life of hard
choices.

As a five-year-old girl, Lin Qiaozhi was deeply
affected by her mother’s death. At age 18, instead
of following the traditional path of marriage like the
majority of girls, she chose to work and study. “Why
should girls learn so much? Finding a good husband
should be their final goal!” her brother complained,
thinking of the high tuition fees. She responded,
“I'd rather stay single to study all my life!” Later, she
went on to study medicine as she had wished.

Lin Qiaozhi (1801 —1083)

In 1929, Lin graduated from Peking Union Medical
College (PUMC) with the Wenhai Scholarship, the highest prize given to graduates. She
immediately became the first woman ever to be hired as a resident physician in the 0B-
GYN department of the PUMC Hospital. Within six months, she was named a chief resident
physician, a position that usually took four years to achieve. After working for a few years,
she was sent to study in Europe and then, in 1939, in the US. She greatly impressed her
American colleagues, who invited her to stay. Dr Lin, however, rejected the offer. She wanted
to serve the women and children at home.

In 1941, Dr Lin became the first Chinese woman ever to be appointed director of the OB-GYN
department of the PUMC Hospital, but just a few months later, the department was closed
because of the war. Thinking of all the people still in need of help, Dr Lin opened a private
clinic. She charged very low fees to treat patients and often reduced costs for poor patients.
At times she was even seen riding a donkey to faraway villages to provide medical care.

Figure 4. Example of Narrative Meaning from Unit 2,
Compulsory III.

4.3. Interactive Meaning

The interactive meaning is categorized into three di-
mensions: contact, social distance, and perspective. Con-
tactincludes demand (eye contact) and offer (a stance) for
the readers. Social distance in the interactive function can
be further categorized into intimate, social, and imper-
sonal distance to the readers. Perspective can be viewed
as high, eye, and low angles. Tables 6, 7, and 8 show the
descriptive statistics, respectively.

As shown in Table 6, among the interactive functions
of contact with the readers, images “offering a stance” are
dominant, accounting for 92%. In such images, which of-
fer “something” to readers, the creatures do not make di-
rect eye contact. The primary interactive function of these
pictures was to provide viewers with information, as
shown in Figure 5. The text presents “a virtual choir”, and
the real picture underneath extends this invitation to the
readers to join the global community. Moreover, this real
choir picture “offered” a scene of how different members
sing at the same time, that is, a symbolic concept of “choir”.
This type of picture did not invite readers to interact; in-
stead, it offered information.

Table 6. Statistics on images of “contact”.

Contact
Textbook Demand Offer Total
Volume
Compulsory I 1 8 9
Compulsory I 1 6 7
Compulsory III 0 9 9
Total (%) 2 (8%) 23 (92%) 25 (100%)
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Table 7. The Statistics of images of “social distance” (SD).

SD
Textbook Intimate

Volume

Social Impersonal Total

Compulsory I 1
Compulsory II 0
Compulsory 11 1

1 7 9
2 5 7
1 7 9

Total (%) 2 (8%)

4 (16%) 19 (76%) 25 (100%)

Table 8. Statistics on images of “perspectives”.

Perspective
Textbook
Volume

High Angle

Eye Angle Low Angle Total

Compulsory I 1

Compulsory 11 1

Compulsory 111 3
Total 5 (20%)

8 0 9
4 2 7
4 2 9
16(64%) 4 (16%) 25 (100%)

In contrast, as in Figure 6, the image shows a male
student smiling and looking directly at the readers. This
direct gaze creates a sense of demanding interaction in
visual grammar, as he appears to actively seek the
reader’s attention or empathy. Combined with the text,
readers can easily assume the male student’s name from
the first phrase, “My name is Adam”. In the reading text,
Adam introduces himself and shares his experiences as a
freshman. This visual image invites viewers to imagine
this male student in his role as a college student (wearing
a handbag in his left hand while holding some books in his
right) and connect with his story. The image and text work
together to create an engaging atmosphere, making the
readers feel included in Adam’s journey. This combination
effectively conveys that Adam is open and willing to share
his challenges and hopes for the future, as most readers
are likely senior high school students.

Imagine having the opportunity to sing together with hundreds of other people while you arc at
home alone. You can do this in a virtual choir. Virtual choir members record themselves while
they perform alone on video. These videos are uploaded onto the Internet, and then they are put
together into one video that you can sce online—a virtual choir. Anyone can take part in a virtual
choir from anywhere—all you need is a video camera and an Intemet connection. You do not
even need a studio. A virtual choir helps connect ordinary people together. Many people do not
have close friends or contacts who have the same interest in music. Many others do not have the
chance to join a local choir. A virtual choir enables them to add their voices to those of other
individuals and become part of the global community. It has proved to be a positive influence
on the lives of many people. As onc virtual choir member said, “Music helps me to ... forget my
problems. With music, I become someone else.”

The virtual choir was the idea of award-winning composer and conductor Eric Whitacre. Bor in
the USA on 2 January 1970, Whitacre began studying music at the University of Nevada in 1988.
He fell in love with Mozart’s classical music when he sang for the university choir. Moved by this
music, he said, “t was like secing color for the first time.” He graduated from university in 1995,
and then received a master's degree in musical composition from the Juilliard School in New York
in 1997. Over the next 10 years, Whitacre’s original compositions began to become quite popular
among choirs and singers. This led to the creation of the virtual choir.

In 2009, Whitacre received a video of a girl who was singing one of his works. Inspired, he asked
his fans to make videos, which he then joined together into one performance. His first virtual
choir, “Lux Aurumque”, had 185 singers from 12 different countries. It has reccived millions
of views on the Internet. Since then, the virtual choir has become a worldwide phenomenon.
Whitacre’s next effort was the Virtual Youth
Choir for UNICEF, which was first seen on
stage on 23 July 2014 in the UK. Altogether,
2,292 young people from 80 countrics joined
in to sing Whitacre’s song “What If".

The virtual choir is a wonderful way for people
around the world to sing with one voice and
thus make the world a better place.

Figure 5. An Image of “Offer” Information. Extracted
from Unit 5, Compulsory II.

Hi! My name is Adam and I'm a freshman at senior high school.
Going from junior high school (o senior high school is a really big

challenge. The first week was a little conlusing,

First, T had Lo think very carcfully about which courses T wanted
10 take. The school adviser helped me choose the suitable ones
maths, English, chemistry, world history, and Chinese. T know that
Chinese is a very diflicult language, but T hope (o be fluent when
I graduate. My adviser recommended that T should sign up for

advanced literature because I like English and I'm good at it.

I had 10 choose extra-curricular activitics, too. I tried 1o join the
school football team, but the coach told me that T didn’t play well
cnough. Obviously, T was unhappy, but T won't quit. I'll find a
way 1o improve on my own so that I can make the tcam next year.

I joined a volunteer club instead. Every Wednesday, we work

at a soup kitchen and hand out food to homeless people in the

communily,

I know I’ll have to study harder as a senior high school student
and get used to being responsible for a lot more. I'm a bit worried
about keeping up with the other students in my advanced course,
Iz — and it’ll be quite difficult to get used to all the homework. Still, I'm
happy to be here. Studying hard isn’t always fun, but I'll be well

prepared for university or whatever else comes in the future.

Figure 6. An Image of “Demanding” Interaction. Ex-
tracted from Unit 1, Compulsory 1.

As shown in Table 7, impersonal distance has the
highest proportion at 76%, followed by social distance at
16%, while intimate distance is relatively rare, appearing
only in the three compulsory textbooks. Figure 7 docu-
ments the final frontier, an image of an astronaut on the
moon. This picture’s impersonal distance from the astro-
naut to Apollo 11 (as shown) provides information about
the continued presence of humans on the moon. This fos-
ters a desire to explore and learn about the unknown, en-
hances the spirit of adventure, and inspires a learning at-
titude.

The least social distance shown in the textbooks
could also be intimate. From Figure 8, an elderly female
holds a baby and is surrounded by children. Her gentle ex-
pression and close physical contact with the baby show
the intimate distance. This intimate distance is enhanced
by the toddler’s relaxed, happy expressions, suggesting a
warm, trusting relationship. The image aligns with the
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text, which describes Dr. Lin’s deep care for patients and
her dedication to women and children. The text mentions
that she delivered over 50,000 babies and was known as
the “mother of ten thousand babies”, highlighting her role
as a caregiver. The combination of the image and text re-
inforces the idea that Dr. Lin was not just a medical pro-
fessional but also a compassionate figure deeply con-
nected to those she helped. This visual and textual pairing
effectively conveys her warmth and dedication, making
her legacy more personal and relatable to the readers.

SPACE: THE FINAL FRONTIER

“Are we alone? What's out there?” People have always looked up at the stars and
wondered about space. Today, scientists design vehicles to carry astronauts into space
to make important discoveries.

Before the mid-20th century, most people felt traveliing into space was only a dream
that could never come true. However, scientists were determined to realise that dream

On 4 October 1957, the Sputnik 1
satellite was launched by the USSR and successfully orbited around Earth. Afterwards,
the USSR focused on sending people into space, and on 12 April 1961, Yuri Gagarin
became the first person in the world to enter space. Over eight years later, on 20
July 1969, American astronaut Neil Armstrong
stepped onto the moon, famously saying, “That's
one small step for [a] man, one giant leap for
mankind.” Following this, there were many more
important space achievements. For example, on 5
September 1977, America's NASA space agency
launched Voyager 1 to study deep space, and it
still transmits data to this day. And the International
Space Station (1998) has provided a continuous
human presence in space, with astronauts from
¢ many different countries on board

For example, all the astronauts on the Soyuz 11,

Figure 7. An Image of Impersonal Distance. Ex-
tracted from Unit 4, Compulsory III.

The new People’s Republic of China saw Dr Lin Qiaozhi playing a key role. In 1954, she was
elected to the first National People’s Congress and, over the next several decades, she held

many important positions. Her heart, however, was She was more i in
tending patients, publishing medical research on care for women and children, and training
the next generation of doctors. “The OB-GYN department cares for two lives,” she told new
staff in her department. “As doctors, we should

be responsible for the patients and treat them as [
our sisters.”

Though Lin Qiaozhi never married, she was known
as the “mother of ten thousand babies”, having
delivered over 50,000 babies in her lifetime. Dr §
Lin did not retire until the day she died, 22 April
1983. Since she had no children of her own, she
left her savings to a kindergarten and a fund for
new doctors. And even as she lay dying, her final
thoughts were for others. “I'm ready to go,” she
said. “Don’t try to rescue me any more. Don’t
waste the medicine any more.”

Figure 8. An Image of Intimate Distance Extracted
from Unit 2, Compulsory III.

As shown in Table 8, among the “perspective” inter-
active meanings in the three compulsory textbooks, the
“eye angle” images occupy an absolutely dominant posi-
tion, accounting for 64%, while the high angle accounts
for 20% and the low angle accounts for 16%.

Generally, when “eye angle” is adopted for filming,
the readers and the pictures are at the same eye angle so
that the viewers can integrate into the image’s moment.
The eye-level angle primarily refers to the width of the hu-
man eye. If the image in the textbook is presented at eye
level, it can shorten the interaction distance between the
reader and the object (image), demonstrating an immer-
sive interactive significance. As shown in Figure 9, the
presentation of the statues and sculptures was from an
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eye-level perspective. When reading the text and looking
at the pictures, readers might feel closer to the “dams”, as
if they were in Egypt.

Figure 9. An Eye-angle Image. Extracted from Unit 1,
Compulsory II.

In contrast, high-angle pictures enable readers to
view the overall situation or the construction of things
and events from a high vantage point, as in a map (see Fig-
ure 10, also see Figure 2).

WHAT'S IN A NAME?

The United Kingdom, Great Britain, Britain,
England-—-many people are confused by what
these different names mean. So what is the
difference between them, if any? Getting to 4
know a little bit about British history will help

you solve this puzzle.

In the 16th century, the nearby country of Wales
was joined to the Kingdom of England. Later,
in the 18th century, the country Scotland was
joined to create the Kingdom of Great Britain.
In the 19th century, the Kingdom of Ireland was
added to create the United Kingdom of Great
Britain and Ireland. Finally, in the 20th century,
the southern part of Ireland broke away from
the UK, which resulted in the full name we
have today: the United Kingdom of Great Britain
and Northern Ireland. Most people just use the
shortened name: “the United Kingdom™ or “the
UK". People from the UK are called “British™,
which means the UK is also often referred to as
Britain or Greal Brilain.

The four countries that belong to the United Kingdom work together in some areas. They
use the same flag, known as the Union Jack, as well as share the same currency and
military defence. However, they also have some differences. For example, England, Wales,
Scotland, and Northern Ireland all have different education systems and legal systems.
They also have their own traditions, like their own national days and national dishes. And
they even have their own football teams for competitions like the World Cup!

The United Kingdom has a long and interesting history. Exploring it can help you
understand much more about the country and its traditions. Almost everywhere you go in
the UK, you will be surrounded by evidence of four different groups of people who took
over at different times throughout history. The first group, the Romans, came in the first
century. They built the first towns and good roads. Next, the Anglo-Saxons arrived in the
fifth century. They introduced the beginnings of the English language, and changed the

Figure 10. A High-angle Image. Extracted from Unit
4, Compulsory II.

The last viewing angle is low, occupying 16%. An ex-
ample is shown in Figure 11, which depicts a graffiti wall
in the San Francisco Mission District. The graffiti on the
wall looks colorful and vibrant. The low-angle perspective
of the image emphasizes the wall’s height and grandeur,
making the graffiti appear more imposing in the scene.
This visual approach aligns with the text, which describes
the Mission District as a center of art and culture, specifi-
cally noting the influence of the “Mission School” art move-
ment. The low-angle shot highlights graffiti’s cultural sig-
nificance, giving viewers a sense of being there and
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allowing them to experience the district’s lively atmos-
phere. This combination of visuals and text effectively
shows the energy and creativity of the Mission District as
an artistic center.

Figure 11. A Low-angle Image. Extracted from Unit

3, Compulsory II1.

4.4. Compositional Meaning

Compositional meanings are expressed through
three aspects: salience, information value, and framing.
According to Kress and van Leeuwen (2020), salience re-
fers to the extent to which an element in a picture attracts
the viewer’s attention, based on its size and color inten-
sity. This is not an objective measure but depends on the
visual principles that create diversity in the image. There-
fore, this study only involves analyzing the information
value and the framing of compositional meaning. Given
most individuals’ left-to-right, top-to-bottom reading hab-
its, Kress and van Leeuwen divide the page layout into two
parts: top and bottom, left and right, which allows viewers
to judge the information value of the pictures. In terms of
information value, the distribution of pictures on the top
conveys ideal information, on the bottom real infor-
mation, on the left known information, and on the right,
new information (Kress & van Leeuwen, 2020).

As shown in Table 9, among the images of infor-
mation value in textbooks, the left-right composition ac-
counted for 52%, the top-bottom composition for 44% in
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second place, and the center and margin had less infor-
mation.

As shown in Figure 12, which is from Unit 3 of Com-
pulsory III. The image and texts are distributed on the left
and right, creating a stark contrast and revealing opposing
messages. Students were able to perceive the difference
between the two images, which helped them better un-
derstand the text's structure and focus. However, this
study shows that not all images in the left-right follow the
pattern of constructing meaning from the known to the
unknown, indicating that the explanation of the left-right
structure in the visual grammar theory still needs further
exploration.

Figure 13 demonstrates another structure: the top-
bottom. The character at the top of the image is usually an
important element of the text, and this image suggests
that the text is mainly centered on the Tibetan antelope to
develop the story. Students can glance briefly and deepen
their understanding of the text’s main character. The title
of this article is “A Day in the Clouds”. This combination of
text and images at the top and bottom precisely responds
to the content of this article, allowing students to immerse
themselves in the idea that the top is the key animals, Ti-
betan antelopes, and the bottom is the background image
of this article.

Although the center-margin structure rarely appears
in the three compulsory textbooks, the image in Unit 3 of
Compulsory I remains a typical example (see Figure 14).
It features colorful silhouettes of athletes in dynamic
poses at the center, with a simple background. This use of
center and margin in visual grammar positions the ath-
letes as the primary focus, immediately drawing the
viewer’s attention. The vibrant colors and dynamic move-
ments of the athletes in the center highlight their im-
portance, while the plain background keeps the focus on
them. The text below the image introduces Lang Ping and
Michael Jordan as “Living Legends” of Sport, aligning with
the visual emphasis on athletes. The combination of the
image and text reinforces the theme that these individuals
are central figures in sports, known for their achieve-
ments and influence. This visual and textual pairing effec-
tively communicates the significance of the athletes, mak-
ing it clear to viewers why they are considered legends.

Table 9. Statistics of images of information value (IV).

v
Textbook Left and Right Top and Bottom Center and Margin Total
Volume
Compulsory I 3 5 1 9
Compulsory I 1 6 0 7
Compulsory III 9 0 0 9
Total (%) 13 (52%) 11 (44%) 1 (4%) 25 (100%)
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Wednesday, 21 June

Today was my first day back in San Francisco after camping in the Redwood Forest and
visiting the wine country of Napa Valley. | have to admit that it definitely fecls good to be back
in the city again. And what a city—a city that was able to rebuild itself after the earthquake that
occurred in 1906. There are so many beautiful old buildings—many sitting on top of big hills,
offering great views of the city, the ocean, and the Golden Gate Bridge.

; My hotel is near downtown, in the Mission District, one
of the oldest parts of the city. Many of the people living
here are from Mexico or Central America. This district
used to be a poor area of town, but is now a centre for
art, music, and food. In fact, an art movement called
© the "Mission School” started here. It's influenced by
graffiti art and comice art. | walked around looking at the
) street art for a few hours. It was quite modern and lively.
$0y Afterwards, | ate some delicious Mexican-Chinese
= noodies from a food truck. A real mix of cultures here!

In the afternoon, | headed to a local museum that showed the
historical changes in California. | learnt that America got California
from Mexico in 1848. In the same year, gold was discovered
near San Francisco, which started a gold rush. Over 300,000
people came from all over the world to seek their fortune, and
San Francisco quickly became a big city. Many Chinese arrived ¢
during this period. To earn a living, some opened up shops and
restaurants in Chinatown. Many others found jobs on farms, joined
the gold rush, or went to build the railway that joined California to
the eastern region of the country. The museum did a really good
job of showing how America was built by immigrants from different countries and cultures.
When these immigrants left their countries, they carried a bit of home in their hearts, and built a
new home here.

poateugturuereetneeu gty

Figure 12. A Left-Right Image-Text Example. Ex-
tracted from Unit 3, Compulsory III.
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than the actual segmentation line (44%). That is because
using tangible frame lines to distinguish elements in im-
ages facilitates students’ better understanding of textual
semantics, and textual illustrations are generally closely
related to the text’s content. This effect is achieved
through comparisons of color, size, and position, which fa-
cilitate students’ intuitive understanding of textual con-
tent.

Make predictions

Help us choose some “Living Legends of Sports”. They must be athletes Look at the pictures and think
who are masters in their sports and also set good examples for others. about the content before
Here are our first two choices. reading. This helps you to
relate what you read to what
\ you already know and to
understand the new text.

@&

\
A DAY IN THE CLOUDS 1\
The airis thin and we have to rest several fimes on the short hike from
camp. To our left, snow-covered mountains disappear info
clouds that seem almost close enough fo fouch. On fhe plain

in front of us, we can just make out a herd of graceful animals.
This is why we're here—to observe Tibetan antelopes.

Tibetan antelopes live on the plains of Xizang, Xinjiang, and Qinghai. Watching them
move slowly across the green grass, I'm struck by their beauty. I'm also reminded of the
danger they were in. They were hunted, illegally, for their valuable fur.

My guide is Zhaxi, a vilager from Changtang. He works at the Changtang National
Nature Reserve. The reserve is a shelter for the animals and plants of northwestern
Xizang. To Zhaxi, the land is sacred and protecting the wildiife is a way of life. “We're
not trying to save the animals,” he says. “Actually, we're rying to save ourselves.”

The 1980s and 1990s were bad times for the Tibetan antelope. The populafion
dropped by more than 50 percent. Hunters were shooting antelopes to make profits.

G LEGERND
) ¥4
o e
Lang Ping Michael Jordan

As a player, Lang Ping brought honour and
glory to her country. As a coach, she led the
China women’s volleyball team to medals
at world championships and the Olympics
As a person, Lang Ping is loved by fans at
home and abroad. When the Chinese team
was preparing for the 2015 World Cup, her
determination was tested. The team that
Lang Ping had built was falling apart. One
of the best players had been injured, and the
team captain had to leave because of heart
problems. Losing two important players was
a big challenge, but Lang Ping did not lose
heart. She had faced difficulties before, and
she knew that her young players could win if
they worked together as a team. Two weeks
later, they were world champions! Then in

‘When Michael Jordan’s feet left the ground,
time seemed to stand still. The player who
became known as “Air Jordan” changed
basketball with his graceful moves and
jumps. Jordan’s skills were impressive, but
the mental strength that he showed made
him unique. In the final seconds of a game,
Jordan always seemed to find a way to win.
Jordan says that the secret to his success
is learning from his failures. “I can accept
failure; everyone fails at something. But
I can’t accept not trying.” Losing games
taught him to practise harder and never
give up. In life, Jordan has learnt to share
his success with others. The Boys and Girls
Club which he started in Chicago has been
helping young people since 1996.

Their habitats were becoming smaller as new roads and railways were built

In order to save this species from extinction, the Chinese government placed it
under national protection. Zhaxi and other volunteers watched over the antelopes
day and night to keep them safe from attacks. Bridges and gates were added fo let
the antelopes move easily and keep them safe from cars and frains.

The measures were effective. The antelope population has recovered and in June
2015, the Tibetan antelope was removed from the endangered species list. The
government, however, does not intend to stop the protection programmes, since
the threats to the Tibetan antelope have not yet disappeared.

In the evening, | drink a cup of tea and watch the stars. | think about the antelopes
and what Zhaxi told me. Much is being done to protect wildiife, but if we really want
to save the planet, we must change our way of life. Only when we learn to exist in
harmony with nature can we stop being a threat fo wildlife and to our planet.

Figure 13. A Top-Bottom Image-Text Example. Ex-
tracted from Unit 2, Compulsory II.

Since the main components of the textbook are im-
ages and texts, the framing discussed here refers to the
distinction between them, which is primarily realized
through virtual and actual frame lines. As shown in Table
10, the virtual framing line has a higher percentage (56%)

2016, Lang Ping led her y team to
Olympic gold in Brazil. Send your suggestions for “Living Legends of

Sports” to LLS@sports.net.

Figure 14. An Example of Central-Margin Extracted
from Unit 3, Compulsory .

As shown in Figure 15, calligraphy scrolls are used as
borders to modify the image of calligraphy, creating a
peaceful, elegant atmosphere, as if the students were in
the presence of the artist, feeling the depth of calligraphy’s
art.

On the contrary, the use of weak framing also allows
the viewer’s attention to focus on the content, or the im-
ages, such as antelopes themselves in the previous Figure
13, as there are no strong borders or distractions. The an-
telopes are positioned dynamically, moving across the
frame, creating a sense of freedom and a natural habitat.
Weak framing scaffolds students' focus more on the story
of protecting the antelopes’ habitat.

Table 10. Statistics on images of “Framing”.

Framing
Textbook
Volume

Actual Frame Line

Virtual Dividing Line Total

Compulsory | 7
Compulsory 11 4
Compulsory 111 0

Total 11(44%)

2 9
3 7
9 9

14 (56%) 25(100%)
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THE CHINESE WRITING SYSTEM:
CONNECTING THE PAST AND THE PRESENT

China is widely known for its ancient civilisation which has continued all the way through into
modern times, despite the many ups and downs in its history. There are many reasons why this
has been possible, but one of the main factors has been the Chinese writing system.

At the beginning, written Chinese was a picture-based language. It dates back several thousand
years to the use of longgu—animal bones
and shells on which symbols were carved

by ancient Chinese people. Some of the I L
ancient symbols can still be seen in today’s

hani

By the Shang Dynasty (around 1600

1046 BCE), these symbols had become a

well-developed writing system. Over the

years, the system developed into different

forms, as it was a time when people

were divided geographically, leading to

many varieties of dialects and characters.

This, however, changed under Emperor

Qinshihuang of the Qin Dynasty (221-207

BCE), ' ]

Emperor Qinshihuang united the seven major states into one nified country where the Chinese
writing system began to develop in one direction. That writing system was of great importance in
uniting the Chinese people and culture. Even today, no matter where Chinese people live or what
dialect they speak, they can all still communicate in writing.

Written Chinese has also become an important means by which China’s present is connected
with its past. People in modern times can read the classic works which were written by Chinese
in ancient times. The high regard for the Chinese writing system can be seen in the development
of Chinese characters as an art form, known as Chinese calligraphy, which has become an
important part of Chinese culture.

Today, the Chinese writing system is still an important part of Chinese culture. As China plays
a greater role in global affairs, an increasing number of intemational students are beginning o
appreciate China’s culture and history through this amazing language

Figure 15. An Example of an Actual Frame Image. Ex-
tracted from Unit 5, Compulsory I.

5. Discussion

The descriptive analysis of this study portrayed the
interplay between linguistic and visual modalities in the
PEP senior high school English textbooks. In response to
RQ1, the analysis indicates that meaning-making is pre-
dominantly text-driven, with images primarily serving to
reinforce or symbolize the presented information. This fo-
cus on text is not just a design choice; it also shows a
deeper ideology about teaching. It implies that the com-
pilers still see language input as the primary way to learn,
while visual elements serve primarily as scaffolding. Such
a structure can be interpreted in two ways: on one hand,
it may reinforce traditional logocentrism; on the other
hand, given the reading-focused demands of high school
English, it may represent a pragmatic strategy aligned
with students’ immediate learning needs.

In relation to RQ2, the analysis of representational,
interactive, and compositional meanings shows that the
images realize the meta-functions described in Visual
Grammar but in a relatively conservative manner. Repre-
sentative meanings of these images in the selected text-
books are more symbolically displayed, meaning the im-
ages help situate students from abstract text to concrete
scenarios that mirror the textual content. Narrative im-
ages appear less frequently, suggesting less use of visuals
to convey storyline processes. Among these images, the
interactive meanings between the image and the audience
rely heavily on “offer” contact and mostly display imper-
sonal social distance. These design choices limited inter-
personal engagement and positioned images as infor-
mation generators rather than social interactors. Compo-
sitional designs further reinforce the subordinate role of
visual "aides": text occupies central positions, while im-
ages are placed left-to-right or top-to-bottom, visually
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signaling their supportive functions. In combination,
these meanings suggest a stable multimodal pattern in
which images enhance but seldom contest the textual
mode.

The recent study by Qi (2024) highlights that the
Yilin EFL series provides greater insight into textbook
analysis. The Yilin series presents more engaging, direct
visuals, such as cartoons and expressive images. In con-
trast, the current study reveals a more nuanced visual ap-
proach in the PEP series, emphasizing realistic, informa-
tive imagery. The graphics of the PEP series do not aim to
captivate viewers' attention; instead, they facilitate read-
ing comprehension and are particularly focused on con-
veying the content's abstract or possibly unfamiliar mean-
ing. These trends demonstrate that Chinese EFL textbooks
differ not only in the genres of images employed but also
in their conceptualization of multimodal literacy. The PEP
series appears to be based on the premise that multimo-
dality should clarify themes and concepts, whereas the
Yilin series emphasizes emotional engagement and au-
thenticity across contexts. Incorporating this comparison
into the discussion situates the current findings within the
framework of existing multimodal research rather than
distinguishing them from analogous studies.

The results also add to the ongoing discussions in
MDA and textbook design. The study empirically validates
the enduring significance of SFL-based multimodal frame-
works in EFL curriculum research by illustrating that the
meta-functional categories of visual grammar remain an-
alytically effective for newly revised textbooks. Addition-
ally, although previous work has investigated earlier ver-
sions of the PEP textbooks or concentrated on junior-sec-
ondary resources, analyses of the 2024 revised curricu-
lum materials remain scarce. The present study, there-
fore, offers an updated account of how multimodal princi-
ples are enacted after curriculum reform, particularly in
relation to the new emphasis on “viewing” as a core lan-
guage skill. The limited multimodal design identified in
the present research findings has prompted additional in-
quiry into the potential for future versions of EFL compul-
sory textbooks to adopt a more equal multimodal engage-
ment.

Overall, this study’s results demonstrate that alt-
hough the PEP series textbooks’ image-text structures
maintain coherence and pedagogical clarity, they may in-
adequately leverage the interactive and interpretive po-
tential of images themselves. A more profound integration
of linguistic and visual modalities, surpassing a mere sup-
portive role, could enhance students’ analytical, interpre-
tative, and cross-cultural viewing competencies, which the
new curriculum seeks to promote. Research on other in-
use textbook series could and would reveal a broader
spectrum of image genres, explore diverse layout tech-
niques, or use graphics that encourage interpretation ra-
ther than solely depicting text to improve students’ multi-
modal literacy. These ideas index possible avenues for
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future research on the construction of image-text mean-
ing in textbooks.

6. Pedagogical Implications

Although the present study focuses on describing
how images and written text work together in the newly
released compulsory English textbook, the findings also
offer several insights for classroom pedagogical practices.
One clear implication is that visual materials in the se-
lected textbooks are no longer merely decorative. Many of
the images carry representational and compositional cues
that help guide learners’ attention and frame the reading
task. Teachers may therefore benefit from drawing stu-
dents’ attention to these visual choices, for instance, by
encouraging them to discuss what information is high-
lighted, how objects or subjects are positioned in the im-
ages, or how images relate to the surrounding text. Such
discussions can scaffold students' development of the
“viewing” competence emphasised in the new curriculum
standard.

Another implication concerns the integration of
reading and viewing. Since many images subtly prepare
students for the themes and perspectives developed in the
written passages, teachers can make fuller use of these re-
sources by designing pre-reading or prediction activities
or tasks based on the visuals. This approach may assist
students in entering the written passages with clearer ex-
pectations and start developing awareness of multimodal
interpretation, which is increasingly essential for digital
literacy in the contemporary era.

Finally, the analysis suggests that not all visual ele-
ments fully realise the meanings outlined in the visual
grammar framework. This offers space for teachers and
textbook users to introduce supplementary tasks, such as
comparing similar visual representations from new(s)
media or online platforms, to help students understand al-
ternative means of structuring meaning visually. In this
way, textbook images serve as a starting point for broader
multimodal literacy rather than as the sole material stu-
dents rely on.

7. Limitations

This study examines the multimodal discourse anal-
ysis of the “Reading and Thinking” section of the senior
high school English textbooks. It does not cover other sec-
tions of these textbooks or compare multimodality usage
across different textbooks due to space limitations. The
multimodal discourse analysis of the other sections may
also help teachers use the textbooks better. Additionally,
analyzing differences in multimodal use across existing
high school textbooks may help teachers select more suit-
able textbooks for high school students and enhance their
comprehensive literacy; therefore, this type of research
still needs more attention from scholars and teachers.
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