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Abstract: With the increasing development of English globalization, the trend of
combining English with local cultures has become more evident. This research focuses on
five schools in the Wenzhou overseas Chinese hometown to investigate the current status of
English education from the perspectives of teachers, students, and textbooks. The aim was to
propose bilingual education strategies for the education of transnational left-behind children
(TLC). By examining the situation of English education in this specific context, this study
sought to address the unique challenges faced by TLC and provide effective educational
approaches. Interviews, observations, and document analysis were employed to gather
data by means of questionnaire research methods. The findings of this study settled on the
improvement of bilingual education for TLC and insights into enhancing English education in
multicultural settings.
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L. Introduction

It is a global phenomenon that migration took place within and between countries. In
Wenzhou, there are many famous overseas Chinese communities, including 3 regions in
District Ouhai, namely, Li’ao Community, Chashan Town, and Xianyan Town. Among the
3 regions, Li’ao Community is the biggest one, having a population of 42,000, with 32,706
overseas Chinese accounting for 77.9% of the total population. The large-scale emigration

has led to the three types of left-behind individuals such as left-behind elderly, left-behind
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women, and left-behind children. The left-behind
children has been recognized one of the serious results
of transnational emigration as prior research on left-
behind children (Gao, 2022; Shi, 2022; Wang, 2019;
Yang, 2022; Zhang et al., 2022) has found that left-
behinders are vulnerable to psychological problems
and school adjustment, especially in academic
adjustment (Zhang & Deng, 2022). What’s more, the
TLC potentially have a stronger desire for learning
English well for better communication after reuniting
with their parents mainly after their graduation from
primary schools.

The distinctive challenges faced by these TLC
emphasize the importance of leaning English as
much as learning Chinese. They have always had a
relatively clear understanding of learning their mother
tongue, specifically, Chinese. However, in the context
of deepening globalization, meeting their Chinese
learning needs alone is far from enough to help
them better integrate into local society after going
abroad in the future. This will also greatly affect the
reconstruction and development of local overseas
Chinese resources. Therefore, it is urgent to solve the
problem —how to make foreign language education for
TLC meet their language learning needs.

Thus, two research questions were raised:

1) What perception of English glocalization do
the teachers and students from schools in overseas
Chinese communities have?

2) How could the Chinese culture be integrated
into the English instruction?

2. Literature Review

2.1 Prior Research on Left-behind Children

Regarding the definition of left-behind children,
different research had not reached a consensus. The
critical difference in definition lies in both parents
or one of the parents leaving the hometown or not.
Shi (2022), Zhang and Deng (2022) defined the left-
behind children as children under the age of 18 who

are left behind by both parents, while other researchers

like Yang (2022) grouped them as children aged less
than 16 years old. Both their parents or one of their
parents left the area for work while the other loses
guardianship. Generally speaking, the term “left-
behind children” essentially refers to such children
as were left behind and forced to live with other
caregivers, including their grandparents or relatives.

The research on left-behind children mainly
centered on 2 different aspects, namely health matters
and education matters. Prior findings concerning
health matters included the investigation of the
impact of perceived social support on left-behind
children’s self-esteem, mental wellbeing, and school
readiness (Shi, 2022), and sense of security (Liu et al,
2023). Wang et al. (2022) compare different patterns
of parental migration on the left-behind children’s
mental health and risk behaviors and came to the
conclusion that living with one-parent or both parents
was associated with better mental health and few risk
behaviors than being separated from both parents.
Researchers like Su (2021), Zhang and Deng (2022),
and Zhang et al. (2022) approached the topic of TLC
from the educational aspects. Zhang et al. (2022)
related the parental-children attachment with school
adjustment using peer relationships and hometown
identity as the mediation. Zhang et al’s research did
not pay due attention to the unique problems and
needs of the TLC, namely, foreign language learning,
which was different from those of the non-TLC. Su
directed attention to the language learning and did
initial investigation on this matter and found that left-
behind children showed a high interest in English
learning at school and thus they were more active in
putting English into use.

2.2 From English Globalization to Glocalization

English globalization is derived from the
deepening of globalization. At the very beginning,
globalization was introduced as a concept in the
economic field and then expanded to other fields

including the political field, the cultural field, and so

37



JOURNAL OF EDUCATIONAL TECHNOLOGY AND INNOVATION
A

on. The emergence of English globalization has, on
one hand, had a considerable impact on the national
cultures of non-English speaking countries, threatening
the diversity of world cultures. On the other hand,
it has promoted the localization of English. English
globalization and localization are a binary opposition,
and to avoid extremism, the concept of English global
localization has been developed, which transcends the
binary opposition of globalization and localization,
and provides a dialectical and two-way approach.

English globalization is a product of the
economic strength of English-speaking countries
like the UK and the US, and a manifestation of the
hegemonic status of English culture and its impact
on the national and global diversity of cultures, while
English glocalization refers to the combination of
global thinking of English and local cultures (Lou
Jie, 2011:57). Kachru (1985) divided three circles
of English, namely, the inner circle, the outer circle,
and the extended circle. The Inner Circle including
countries where English is used as the first language
such as the UK, the US, Canada, Australia, etc., the
Outer Circle referring to countries where English is
used as a second language or an official language
such as India, Singapore, the Philippines, etc., and the
Extended Circle including countries like China where
English is a foreign language. People from different
circles can communicate in English, and the majority
of them come from the Extended Circle. Therefore,
the culture centered on the Inner Circle, particularly
British and American culture, as the sole standard, can
no longer meet the developmental needs of English
learning and demands from the Extended Circle.

On a broader scale, cultural globalization is not a
one-way process of Western dominant culture invading
and penetrating into Eastern weaker culture. In fact,
during the process of cultural globalization, Chinese
culture can also be promoted and disseminated in
the West and other parts of the world, reconstructing

a new cultural ecological structure (Wang Ning,
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2017:183). However, the status of English as a global
language is deeply ingrained, and the inclusion of
English courses in primary schools in China is an
essential strategic decision for national development.
It is a necessary measure to cultivate global citizens
and enhance national competitiveness. The primary
goal of English education in elementary schools
is to cultivate world citizens with an international
perspective and communication skills, and their
competence of using English to introduce and spread
Chinese culture has become the key. (Wang, 2010:
230). Therefore, many researchers like Wang (2017),
He and Xie (2015) proposed that mastering English
was conducive to popularizing Chinese culture and
literature, and became a means of spreading Chinese
culture and literature.

3. Research Methods and Data Collection

The present study aimed to figure out proper
localized English education for TLC, based on
English glocalization theories. Foremost, a survey
was conducted to know about the current English
education of the TLC. Then, suggestions on localized
English education were provided.

3.1 Participants

From 2021 to 2022, a survey into teachers’
and students’ perception of English glocalization
was conducted among teachers and students from 5
schools of the 3 overseas Chinese communities in
District Ouhai, namely, Xianyan No.1 Middle School,
Xianyan No.2 Middle School, Quxi Overseas Chinese
Middle School, Ren Yansong Middle School and
Chashan Experimental Middle School Affiliated to
Wenzhou University.

This survey issued 3055 questionnaires to the
students, receiving 2250 valid answer sheets, 73.3%
of the total. In the meantime, there were 54 teachers
returning their responses, 100 of the total.

3.2 Methods

The survey into teachers and students consisted

of two questionnaires, one for the teachers and the
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other for the students. The questionnaire for teachers
contained 20 questions, among which the first 5
aimed to gain knowledge of teacher participants’ basic
information, while the one for students contained
12 questions, including the first for students’ basic
information. The other questions targeted at the
teachers’ and the students’ opinion on the attitudes
to English glocalization, practical integration of
Chinese culture in English classes, and suggestions on
problems and improvements.

SPSS 23.0 were used to provide statistical
analysis of the data. Descriptive statistics and
correlation analysis were performed on the data.

3.3 Results

Based on the collected questionnaires, the
following findings were made.

3.3.1 Teachers’ Basic Information

There were altogether 54 in-service English
teachers, who were generally in charge of 2 classes of

a certain grade.

Table 1 Basic Information of In-service English Teachers

Teachers number Percentage (%)
gender Male 5 9. 26
female 49 90. 74
age < 30 12 22.22
30 <, < 40 27 50
10 < 15 27.78
Years of
Teaching > 10 years 36 66. 67
5¢, <10 10 18.52
<5 8 14. 82
Education Lower than BA 4 7.4
Degree
BA 41 75.93
MA 9 16. 67
Education . .
background English major 35 64. 82
Non*Er}glish 19 35 19
major

Seen from the results of Table 1, it’s clear to see
that 1) there was a serious phenomenon of gender
imbalance, having 49 women English teaching
accounting for 90.74% of the total; 2) half of them
were aged between 30 and 40, and the other half were
at the age of less than 30 and more than 40; 3) over
60% teachers were experienced, having more than 10
years of English teaching experience; 4) a majority
had received higher education, with 75.93% BA and
16.67% MA; 5) not all of the English teachers were
English majors. Non-English major consisted of
35.19%, which is more than one third of the total.

3.3.2 Students’ Basic Information

The 2240 students were from 3 grades of middle
schools, ranging from the 7th to the 9th grade. Each
grade had about a similar amount of students taking
part in the investigation, namely 781 7th graders, 705
8th graders, and 764 9th graders.

The students were aged from 13 to 15, with an
average age of 13.38. Those who were 12 and 16
years old, respectively accounting for 2% and 11.8%
of the total participants. In addition, the students aged
over 16 and under 12 consisted of 1.2%.

Students’ gender is balanced, as seen in Table 2.

Table 2 Students’ Gender Information

Frequenc ercent Valid Cumulative
! ¥ p percent percent
Male 1066 47.4 49.8 49.8
Female 1076 47.8 50.2 100.0
total 2142 95.2 100.0
unidentified 108 4.8
total 2250 100.0

The valid percent of male and female was almost
equally numbered to each other.

Therefore, through the investigation of students’
information, it was evident that student participants
were balanced in grade, age and gender.

3.3.3 Teachers’ and Students’ Attitudes toward
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English glocalization

English glocalization is represented in
introducing Chinese culture in English, learning
English by making use of Chinese culture as the
content for listening, reading, speaking, writing and
translating. Teachers’ and students’ attitudes toward
English glocalization was key to the topic.

The teachers and students were supposed to
respond to 3 questions: 1) Is it necessary to integrate
teaching Chinese culture in English classes? 2) What
do you think of the idea that integration of Chinese

culture in English instruction can help students see
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clearly Chinese traditional spirits and foster cultural
awareness and cultural confidence? 3) What’s your
opinion of the idea that promotion of Chinese values
and merits can enhance students’ learning interest and
motivate them to study hard?

All 54 teachers responded and about 99.68%
students expressed their opinion. A majority of
teachers and students were positive toward the
integration of Chinese culture in English teaching and
learning. Still there were a small number of teachers
and students hesitating or declining such integration.

Figure 1 showed that both teachers and students
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Figure 1 Comparison between Teachers’ and Students’ Attitude

are positive toward English localization, as the
columns for “totally agree” and “agree” of both
groups were much higher than the rest three. In
addition, it also indicated that teachers showed more
positive attitudes than students toward the integration
of Chinese culture teaching and learning in English
classes.

3.3.4 The Practical Integration of Chinese
Culture in English Teaching

Teachers and students were main participants
in English glocalized education, which was mainly
represented in different teaching phases such as

learning activities and tasks. It is of significance
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to investigate teachers’ teaching arrangement and
students’ learning tasks.

There were 5 questions for teachers: 1) would
you consider it necessary to introduce Chinese
culture when analyzing teaching contents? 2) while
teaching, would you introduce Chinese culture which
is related to the theme of a certain unit? 3) have
you ever received any training for how to integrate
Chinese in English teaching? 4) what difficulties have
you encounter while introducing Chinese culture in
English classes? 5) what help do you need most while
constructing a glocalized English class system?

As for integration of teaching contents, about
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85.2 teacher expressed their approvement, while 13%
teachers showed their uncertainty. The rest teachers
disagreed to introduce Chinese culture in English
teaching. Regarding to how to integrate, a majority of
teachers were not confident enough, for lack of proper

materials, lack of training and other school-related

Ways of Evaluation . 1.85%

matters.

As can be seen in Figure 2, English glocalization
in practice was greatly influenced by factors like
cultural topic mining, ways of integration, restriction
of class hour, students’ learning interest, teaching

design and ways of evaluation.

Teaching Design || | NN AN 1/ 52

Students' Learning Interest . 1.85%

Restriction of Class Hour _ 22.22%

Ways of Inegration | N 31 <5

Cuttrelopic miving | < o5

0.00%  5.00%  10.00%

15.00% 20.00% 25.00% 30.00% 35.00% 40.00%

Figure 2 Investigation of Potential Difficulties

Figure 2 also showed that cultural topic mining
was considered the most difficult, followed by
ways of integration and restriction of class hour.
Teaching design was also a matter to be taken into
consideration, accounting for 14.82% of the total.

Thus when asked about any help they need to
solve the problems, they suggested more help in
cultural topic mining, high-quality teaching model and
topic-related symposium.

The 54 middle school English teacher participants
were all in-service educators from schools in various
overseas Chinese hometown or communities. Among
them, 60% had extensive teaching experience and a
profound understanding that English education needed
to be tailored to the Chinese context and explored
the localization of English instruction globally.
However, due to a lack of relevant experience in

teaching English with a glocalization approach and

corresponding theoretical guidance, they considered
the most challenging aspect to be how to incorporate
cultural aspects into the curriculum. This difficulty
primarily arose mainly from two factors: 1) cultural
topic mining and teaching design; 2) constraints in
lesson scheduling and teaching tasks. Therefore,
although most English teachers hold such aspirations,
they often struggle to effectively incorporate Chinese
cultural elements into their English teaching practices.

In answering the question about Chinese
cultural topic in English classes, about 75% student
participants were positive, and the rest were negative
or uncertain. What’s more, when responding to the
question about cultural comparison between Chinese
and English in English classes, more than half of these
students participants gave a positive answer, as shown
in Table 3.

The topics that students are interested in should
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Table 3 Students' Perception of Cultural Comparison in English

Classes
Frequenc Percent Valid Cumulative
! y Percent Percent
positive 1209 53.7 54. 2 54. 2
negative 485 21.6 21.7 75.9
uncertain 538 23.9 24.1 100. 0
total 2232 99. 2 100. 0
unidentified 18 .8
total 2250 100. 0

also be the necessary prerequisites for incorporating
Chinese culture into English teaching, as they need to
be understood in the interpretation and learning of the
curriculum. When answering what topic interest you
in English class, 1345 out the 2250 students expressed
their higher interest in topics closely related to their
daily life, accounting for 59.8% of the total, followed
by 1345 students choosing topics of various cultures
and social life. 999 and 980 students respectively
chose teachers’ personal experiences and current
events at home and abroad, accounting for 44.4% and
43/6% respectively.

According to the responses of 2234 students
to the question “in addition to interpreting the
curriculum, what other aspects do English teachers
expand on in class?” it was found that 84.8% of the
students believe that English teachers expand on
English-related knowledge. Students who believe that
teachers expand their personal experiences and current
events at home and abroad account for 45/6% and
37.3% of the total respectively.

Through the survey on students’ learning interest
and teachers’ practical teaching in class, it can be
observed that there’s some asymmetry between the
interpretation of the curriculum by the teachers and
the students’ learning interests. For example, while
students were most interested in various cultures

and social life, teachers tend to focus on English
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knowledge.

4. Chinese Cultural Points in English
Textbooks of Middle Schools

English textbooks are the main materials
for students to acquire systematic knowledge and
engage in systematic learning at school and also
another important factor for English teaching. They
are an important carrier of cultural value (Gary,
2010). However, the cultural elements in the current
textbooks are not evenly distributed. Therefore, a
key issue in integrating Chinese culture into middle
school English teaching and research refers to mining
potential Chinese cultural topics in textbooks.

Professor Yang Limin from Beijing Foreign
Studies University stated that textbooks are “of
the Chinese, by the Chinese, and for the Chinese.”
In other words, teaching for learning at different
English proficiency levels also needs to firmly grasp
the principle of individualized education: “of the
learner, by the learner, and for the learner.” Chinese
English learners can perceive the world more vividly
and distantly only by looking through the window
of Chinese culture. Currently, the English textbooks
used in middle schools throughout Wenzhou are PEP
English textbooks, published by Foreign Language
Teaching and Research Press in 2014.

This textbook series consists of 68 units, with
each unit containing three modules. There are a total
of 46 culture-related pointes, including etiquette,
festivals, sports, and education (Figure 3). Book lof
Grade 7 ranks highest in cultural points, while book 1
of Grade 8 ranks highest in extended cultural points.

However, the distribution of cultural points in
the textbooks is uneven. According to the survey
results of cultural points in the textbooks, each grade’s
textbooks contain some cultural knowledge points.
Taking famous sites and place names as examples,
there are corresponding themes directly or indirectly
in the textbooks of all grades. For example, “People
and Places” (Module 9 of Grade 7, Part 1), “Around
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Figure 3 Cultural Topics in PEP Textbooks

Twon” (Module 6 of Grade 7, Part 2), “A Holiday
Journey” (Module 10 of Grade 7, Part 2), “My
Hometown and My Country” (Module 2 of Grade
8, Part 1), “Summer in Los Angeles” (Module 7 of
Grade 8, Part 2), “Time off” (Module 8 of Grade 8,
Part 2), “Wonders of the World” (Module 1 of Grade
9, Part 1), “Australia” (Module 10 of Grade 9, Part 1,
and “Travel” (Module 1 of Grade 9, Part 2), totaling 9
modules.

There are 50 famous sites in these 9 modules,
involving countries such China, the UK, the US,
France, Australia, Russia, and Egypt, among others.
Among them, there are 17 Chinese sites, 12 British
sites, 9 American sites, and 3, 4, and 5 sites for
Moscow, Australia, and France, respectively. Egypt,
Nepal, and Africa have only one site each. The content
of the cultural points is relatively concentrated, mainly
focusing on China and English-speaking countries.
Chinese famous sites are mainly concentrated in the
Eastern part of China, while sites in other regions are
barely mentioned.

5. suggestions for integrating Chinese Culture
into Middle School English Teaching

The feasibility study of integrating Chinese
culture into middle school English curriculum is
the inevitable result of English glocalization. As a

compulsory education, English teaching plays an

important role in improving the overall quality of
middle school students. Through English learning,
middle school students can not only master English
vocabulary and expression but also experience the
cultural differences between China and foreign
countries and can use English to spread Chinese
culture.

There are three feasible suggestions for
integrating Chinese culture in English teaching: 1)
integration into classroom teaching; 2) integration
into extending learning; 3) socialization of English
learning.

5.1 Integration into Classroom Teaching

Through interviews with in-service Englishers
in the school of overseas Chinese schools, it’s
understood that the allocation of class hours in middle
schools of Wenzhou overseas Chinese hometown
might vary from school to school, generally having
five lessons per week. They also said that class hours
were far from enough, and there’s little time available
for discussions of extracurricular knowledge, not to
speaking of having students exploring the extended
cultural topics. Therefore, how to use textbooks is of
great importance.

First, it’s essential to combine cultural points in
the textbook and learning activities. Since cultural

points in textbooks are relatively scattered, teachers
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were supposed to systematically break down cultural
points and help students understand the connections
between different chapters and different grade books,
in addition to mastering the knowledge of different
languages.

Second, it’s necessary to integrate culturally
relevant knowledge points related to overseas Chinese
communities. The overseas Chinese hometowns in
Ouhai District and other overseas Chinese schools
consisted of a majority of Italian and French overseas
Chinese. Some left-behind children were expected
to reunite with their parents abroad after completing
primary school or middle school. Therefore, in
actual teaching practice, it’s highly recommended
to combine the cultural points about China in the
textbook with relevant expansions. Take using famous
historical sites as an example. Teachers were supposed
to guide students to discuss famous historical sites in
Zhejiang or Wenzhou in English classes. In addition
to incorporating Chinese culture, it’s also possible
to consider incorporating Italian cultural knowledge
points, as well as comparing Chinese and Italian
cultural differences, and so on.

5.2 Integration into Extracurricular Extended
Learning

Extracurricular extended learning is a powerful
supplement and reinforcement to classroom learning.
Cultural extended reading or participation in bilingual
extended classes can be carried out through various
forms. Extracurricular learning can make up for the
lack of class hours.

Currently, there are various publications in
English about Chinese stories, such as the series
“Telling Stories in English” edited by Hu Min,
“Introducing China in English” co-edited by Gao
Li and Cui Xizhe, the series “Talking about China
in English” compiled by Hao Han and Li Shenglu,
the series “Introducing China in English” edited
by Zhao Yunli, “Introducing China in English with
Chinese Style” by Chuangxin Foreign Language
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Press, “Performing Chinese Stories in English” edited
by Simon S. Y. Si, and the series “Learning English,
Telling Chinese Stories” edited by Guo Haining, and
so on. There were many versions of extracurricular
cultural reading materials available, with rich content
covering diverse and detailed topics. The key issue to
consider was how to choose suitable cultural reading
materials for middle school students, as well as how to
assess reading comprehension abilities.

Among the five overseas Chinese schools or
overseas schools, there were student club classes for
two grades, namely, grades 7 and 8, but there were
no specific bilingual extended classes. Therefore,
bilingual extended classes could be offered in the form
of student club classes, with the goal of developing
students’ English production abilities.

5.3 English Learned in Everyday Life

If the language materials that student learn
can be integrated into their daily lives and used to
talk about their lives, then student might well use
English to tell Chinese stories and share more about
China. In addition, students were more easily to be
motivated and interested in what is relevant and close
to their lives. Theretofore, the expansion of cultural
topics needed to be in line with students’ real English
proficiency and competence.

Learning activities and tasks were also another
matter to be seriously considered. Learning through
play, such as preparing group dialogues, putting
on a text-drama show, taking part in a story telling
competition, and so on.

5. Conclusion

As China’s national strength continues to develop
and its global influence expands, the integration of
Chinese culture into English teaching is an inevitable
result of English glocalization. Educator John
Dewey once said, “What kind of education we give
to children means what kind of life we offer them.”
In other words, what students receive in school may

promote their ways of thinking and cultivate their
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characteristics and qualities as well. be solved in the future research, including teachers
English learning is not supposed to be far from training program for English glocalized education,
students’ everyday life. It is also generated from culture reading material for middle school students,
integration of their own culture into English or other and English learning clubs through leaning Chinese
cultures. Additionally, other matters still remain to culture.
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