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Abstract: Bangladesh’s long and multifaceted history has led to a system of 
education that is viewed as complex and fragmented. To understand what makes 
this particular system work, one must first explore what different ruling powers and 
varying ideological frameworks have done to education in this area over the past 
millennium. The educational infrastructure has been left behind, populated by 
successive rulers with their dominant schools of thought and values. This article 
explores how the past contexts and various ideas, including different ideological 
perspectives, have given rise to what Bangladesh now has for an education system 
and how these persist in current definitions.  
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1. Introduction 

Bangladesh’s education system is a notably complex and multilayered institutional framework that has been 
influenced greatly over a history of many traditions, cultures, religions, and philosophies. Traditional education 
was largely based on Bengali classical literature: from the ancient Chorjapod (Charyapada) to the Mongol Kabbos 
(Mangal-Kāvya) (Curley, 2011). The Bengal region has demonstrated a longstanding commitment to 
comprehensive educational approaches, where consciousness of moral, spiritual and cultural knowledge has been 
imparted. The types of educational institutions, their curricula, the values and the approaches to education that still 
define the system all owe allegiance to these ancient schools of thought. This article explores the strongest, most 
popular schools of thought, how they were practiced and how their influences play a significant role in the present 
education system of Bangladesh (Ahmad, 2004). 

As we carefully unfold the intricate tapestry of the timeline in the region of modern-day Bangladesh, which 
has been one of the popular destinations for educators and learners from all over the world in ancient India, we 
can look at how the tradition has been for formal education here. This research will critically analyze the 
institutional layering and the effect of cultural transmission on the education system. This research critically 
examines the contemporary educational landscape and its results under an anti-colonial lens. Scholarly 
perspectives across multiple religious traditions consistently emphasize the holistic development of the body and 
mind instead of pure persuasion of education for material growth. In the contemporary global neoliberal paradigm, 
where knowledge production is a competition for sourcing funds for supporting the interests of businesses, many 
great minds think that the betterment of the mind and spirituality is a key to using knowledge properly (Barua, 
2022). Unlike people normally conceptualize knowledge as a form of power, critical scholars have observed 
systemic inequities in knowledge distribution and are constantly working the educated middle class while 
internalizing superficial representational narratives. 
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This article searches for the answers to three primary questions: (1) What were the religious traditions that 
existed in Bangladesh before formal public education? (2) What historical continuities can be observed in the 
current education system of Bangladesh? (3) What conflicts occur between educational approaches based on 
secular and religious values in Bangladesh? The article carefully examines the questions, first by understanding 
their roots. 

2. Historical Roots and Pre-Colonial Education 

Once, the region of Bengal was a major center of Buddhist learning before the rise of Muslim powers. In the 
Pala dynasty, the place prospered and became a center of Buddhist learning, where students came from all over 
Asia to its monastic institutions (Reza, 2008). Before the introduction of formal public education, each of the four 
major religious traditions in Bangladesh–Islam, Hinduism, Buddhism, and Christianity–along with indigenous folk 
traditions, valued and prioritized teaching and learning. In Hindu and Muslim clergy and artisans ran schools, in 
the vernacular language, and via experiential learning methodologies. While the Hindu elite supported the classical 
Sanskrit learning centers (gurukul), people went to common schools (pathshala) to learn reading, writing and 
arithmetic. In Bengal of the 18th century, Chatuspathi or Tols were educational institutions (Acharya,1978) 
(Ghosh, 2013). The Brahmin community founded them as sources of instruction in Sanskrit, in Hindu law, 
philosophy, literature, and theology. Though decentralized, these indigenous systems of education served as the 
building block for varied approaches to education that were to follow. When Islam spread in the 13th century, 
maktabs and madrasas developed, providing teaching in religious studies and instilling other subjects such as 
mathematics, astronomy, and administration. It later gained another dimension in the form of Western-style 
Christian missionary schools that introduced Western-style education. These systems existed and coexisted with 
one another over time, influenced one another and adapted to the changing social needs, thus defining the basis of 
Bengal’s intellectual and academic tradition. These varied faith-based learning approaches were combined to make 
up the region’s broader educational heritage, a mix of tradition and progress. In addition to this, due to this blend 
of Christian, Buddhist, Hindu and Islamic schools, it had a complex and decentralized learning environment. These 
historical foundations provided the basis of future educational reforms and have left a positive imprint on shaping 
Bangladesh’s modern education system. 

3. Islamic Education 

The history of Islamic education in present-day Bangladesh is as old as the history of Islam in the delta itself. 
In the 13th century, the region’s first Muslim ruler, Bakhtiyar Khilji, established some maktabs (elementary 
schools) and madrasas along with mosques and khankahs (shrines/places for spiritual counseling) in what is now 
northern Bangladesh (Ahmad, 2006). Since the Thirteenth century, madrasas have been playing the role of major 
educational providers of the Muslim population in Bangladesh in the educational system, and Islamic education 
has significantly impacted it. Maktabs (elementary schools), madrasas, mosques and khankahs (shrines) were 
established by the region’s first Muslim rulers. The Dars-i-Nizami, based on Qur’an and Hadith, became popular 
among Muslim scholars (Roy et al., 2020). Today, madrasas are broadly bifurcated into Alia madrasas, where a 
hybrid secular and religious curriculum is followed, under the purview of the government’s Madrasa Education 
Board, and Quomi madrasas that remain more or less autonomous and follow orthodox Sunni traditions (Bano, 2014). 

Alia Madrasas: The British colonial government started these madrasas. Warren Hastings, the Governor 
General of Fort William in Bengal, established Alia Madrasa at Kolkata in 1780 by Warren Hastings (Asadullah 
& Chaudhury, 2016). As Persian was the court language and Mughal rulers patronized Persian-Arabic education 
before the British takeover, the East India Company established the Calcutta Alia Madrasa to create a pool of 
government employees who were experts in Islamic law and administrative practices as well as the English 
language (Ahmad, 2006) (Bano, 2014). The Alia Madrasa was thus intended not so much to inculcate religious 
lessons as to provide instruction in secular subjects (Banglapedia, 2024). The Alia madrasa system of 
contemporary Bangladesh offers a 16-year-long education comprising five levels: Ebtedayee (primary), Dakhil 
(secondary), Alim (higher secondary), Fazil (Bachelor), and Kamil (Master). A 40:60 blend of secular and 
religious education was offered at the first three levels of Alia madrasa curricula (Ahmad, 2006). The Bangladesh 
Madrasa Education Board (BMEB) under the MoE centrally manages the financial, curricular, assessment, and 
degree offering responsibilities. Alia degrees are government-recognized, and graduates can obtain a general 
stream education at the higher education levels. Thanks to the government’s recognition as well as subsidies and 
its pioneering method of unifying Islamic and secular education, Alia madrasas are seen globally as a unique model 
of Islamic education (Roy et al., 2020). Traditionally, the government laws, rules and regulations were printed in 
Persian. They provide a hybrid curriculum merging the religious with the secular. Bangladesh Madrasa Education 
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Board (BMEB) is responsible for the institution and centrally manages them through central funds. While a unique 
model of Islamic education, alia madrasas attempt to produce graduates with both religious and secular knowledge. 

Quomi Madrasas: Quomi madrasas are younger and evolved as an anticolonial movement to the British rule 
in India in the 19th century, and a more traditional and puritanical approach of Islamic education. Ulamas, who 
took a puritanical approach to Qur’an and Hadith-based Islamic knowledge, felt the need for a separate community-
based conservative education system for Muslim youth (Ahmad, 2006). Over the next 100 years, these 
“conservative, legalistic, literalist” madrasas expanded exponentially and became the most popular Islamic 
education institutions across the Indian subcontinent (Ahmad, 2006). In Bangladesh, before 2018, Quomi madrasas 
are governed by six major independent education boards, the Befaqul Madarisil Arabia Bangladesh being the 
largest (Roy et al., 2020). An independent study estimated that in 2009, Quomi madrasas accounted for about two 
percent of primary and secondary school enrollment (Adams,2015). A further point of interest is that many of 
these children are enrolled in Quomi and secular schools simultaneously (Nelson, 2008). The Quomi system also 
follows a loosely constructed Dars-i-Nizami curriculum. Several madrasas teach secular subjects such as Bangla 
and English language and literature, geography, history, and mathematics up to Grade 8. Finally, in 2018, the 
Bangladeshi government recognised the Dawra-i-Hadith/Takhmil degree awarded by Quomi madrasas as at par 
with the government master’s degree in secular studies following years of demands from Quomi campaigners. The 
newly established Al-Haiyatul Ulia Lil-Jamiatil Quomiya Bangladesh was formed entirely by members of the six 
main Quomi boards that presently exist (Roy et al., 2020). These used to be independent boards governed by the 
Qur’an and Hadith that usually resist state regulation. Many Quomi madrasas, however, have started incorporating 
secular subjects into their curriculum. 

Sufi Influence: Along with Sunni orthodoxy, Sufi mysticism has been a factor in the formation of education 
in Bengal. Sufi lodges (Khanqahs) were set up by Sufi orders, which are informal centres of education, spiritual 
development, ethical conduct, and love; devotion of God was accentuated. The lessons were also integrated with 
local traditions so that Muslims and non-Muslims can understand. The contribution of Sufism to the religious and 
socio-cultural development of Bangladesh is one of the great achievements, including its educational system. 
According to (Göktaş & Chowdury 2023), Sufism’s influence in Bengal stretches back more than one thousand 
years. In the 12th and 13th centuries, Sufis came to Bengal and were preaching love and tolerance, which would 
soon spread and find its home amongst the people of Bengal. During this era, several Sufi orders like Chishtiyya, 
Qadiriyya and Naqshbandiyya etc. emerged, which were widely practiced. The influence of these Sufis was the 
key disseminator of Islam as they came from very different places like Arabia, Yemen, Iraq, Iran, Turkey, and 
Northern India and they set up religious institutions and carried out social welfare (Alam, 2015). 

The Sufi saints were connected with the ordinary people through their piety, their helpfulness and their 
charismatic attitudes. Their teachings focused on direct knowledge of God and how this could be achieved through 
prayer, meditation, and the support of spiritual friends, and they offered a simplified philosophy that proved 
attractive to many of the people for whom Buddhism and Hinduism had long been parties to a dogmatic religious 
tussle. Thus, mystic tales and folkloric songs, popular to this day, were used to spread Sufism’s emphasis on love 
to humanity, Allah, and Prophet Muhammad (PBUH) (Göktaş & Chowdury, 2023). The Sufis played a tremendous 
role in the development of the Bengali language and literature, for they used these as important instruments of 
conveying their themes of love, peace and harmony. As such, they established khanqahs and madrasahs to foster 
religious education and the development of communities. Sufis, as a result, wished to construct a harmonized and 
balanced social system based on Islam’s principles, which they disseminated in numerous Islamic instructional 
institutions (Chowdury, 2024). The Bengali language and Bengali literature have been greatly developed by 
Sufism. The Sufi saints of Bengal spoke primarily in Bengali (Göktaş & Chowdury, 2023) 

To this day, Sufism is also influencing Bangladesh’s spiritual and socio-political sphere in modern 
Bangladesh. Although it was an era of pseudo-Sufi groups like Dewanbaghi, Sureshwari, Enayetpuri, Atroshi, 
Chandrapuri, Rajarbaghi etc. These groups distort the teaching of Islam and real Sufi practice for the use for 
economic and political gains. As a result of this, people need increased scholarly attention and public awareness 
to preserve the legacy of authentic Sufism. (Chowdury, 2024). 

4. Christian Influence 

Christianity has made possible notable contribution to education in Bangladesh as well focusing on 
missionary schools as well as Catholic institutions. Baptist missionary movements in the 19th and 20th centuries 
shaped the education landscape of Bengal in significant ways, establishing more than 100 elementary schools and 
Serampore College in undivided Bengal between 1816–1818 (Laird, 1968). These schools mostly connected the 
Sunday school curriculum with day schools associated with the missions. In the modern era, Christian education 
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has been highly influenced by ecumenical movements through the formation of regional and national conferences 
(Hanesová, 2016). Education was an important area through which colonialism grew roots, with significant 
imperial cultural imports across South Asia. An evangelical moralizing mission was central to education reform 
(Van Der Veer & Lehmann, 2020). The colonial education reform project established a foundation for English 
language education, as it became increasingly important for career opportunities under the colonial administration. 
Active debates between colonial administrators and Evangelicals on Christianity as a civilizing mission to the 
colonies found some resolution in diverse approaches to the cultural changes that were sought and accomplished 
through education. Christian mission education thus carried the contradictory placard of colonial domination on 
the one hand and more modernizing approaches on the other. 

Today, Catholic schools are the second-largest (after madrasas) providers of formal education. Most Catholic 
schools in Bangladesh follow the national curriculum from primary to secondary levels. Some schools use 
supplementary values education materials at the primary level, usually for Christian children. Many churches 
organize Sunday schools for Christian children as well. Catholic schools, in particular, are renowned for the quality 
of education they have long provided. Christian NGOs run a variety of education programs for disadvantaged 
populations, with church-based schools providing services focused on marginalized populations. 

5. Hindu and Buddhist Education 

5.1. Hinduism 

Both Hinduism and its modern Bengali education have been influenced by the Bhakti movement and the 
related literary and cultural traditions. Shreekrishna Kirtan by Boru Chandidas works on emotional and personal 
devotion central to Hindu Bhakti traditions and also advocated inclusivity, rejecting caste hierarchies at the same 
time, and emphasized vernacular literature. The movement’s style of egalitarianism meant that people from all 
social backgrounds could have access to religion and moral education, as a preliminary way for people to access 
education. “Jodi tor dak shune keu na ashe, tabe ekla cholo re” (If no one heeds your call, then walk alone), it was 
made clear that although this is not Bhakti, it is the ideal of Bhakti–the self-reliance, the inner conviction, no matter 
what crowds say, is that this personal devotion to God supersedes any societal approval. Although later made 
famous by Rabindranath Tagore, this line exemplifies the Bhakti devotion that previously started from 
Shreekrishna Kirtan and other works. The traditions of these literatures inspired Tagore’s educational philosophy 
at institutions such as Santiniketan, which tried to make learning as holistic as possible, individualized. Also, 
Mangal-Kāvyas like Manasa Mangal, too, contributed to community-centered education by employing stories, 
storytelling and performances to educate about moral and ethical lessons and in preserving cultural values and 
strengthening collective learning (Korom, 1997). As Hinduism-based traditions, these continue to influence 
modern Bengali education through the synthesis of spiritual values with vernacular inclusivity and community-
oriented pedagogy into present-day practices. 

In the colonial period, at least two types of indigenous vernacular education were supported by the Hindu 
elite class and the common people. The zamindars (the landlord class) patronized classical Sanskrit learning 
through land endowments in Bengal. These learning centers, known as tol, provided free education to students 
from upper classes such as Brahmins and Khatriyas. The curriculum of the tols usually involved 12 years of 
studying Vedic law, logic, literature, and grammar. The second stream of common schools in Bengal was the 
pathsala. These one-teacher small schools were informally held outside of the teacher’s/guru’s house, at local 
communal temples, and/or under a large tree where the teacher trained his disciples on reading, writing, and 
arithmetic. Records from the British colonial era describe these schools as “democratic and secular”, welcoming 
teaching and learning by Muslims as well as other Hindu caste teachers and students (Acharya,1978). Both tols 
and pathsalas were highly decentralized in the absence of a comprehensive scheme or central authority. The 19th-
century reformation movements of Hinduism in Bengal had a significant impact on the region’s education sector. 
The non-sectarian monotheistic Brahmo Samaj (Society of Brahma) movement, led by the likes of social reformers 
Raja Rammohun Roy, Devendranath Thakur, Keshab Chandra Sen, and Rabindranath Thakur (Rabindranath 
Tagore), created several schools for both male and female students, combining Vedantic and Western education 
subjects. The Brahmo Samaj also established schools for disabled children and a night school for working children 
in Kolkata. Later neo-Hindu movement in Bengal eventually eclipsed the Brahmos and other Hindu reformers in 
size and influence; these interpretations are most influential in the region today (Dubey, 2015). Notable leaders of 
the neo-Hindu movement included Sri Ramakrishna, Swami Vivekananda, and Ishwar Chandra Vidyasagar. With 
the founding of the Ramakrishna Mission in 1897, the Neo-Hindu movement began to focus more on social service 
than social reform. Focusing primarily on health and education, these social service organizations prioritized 
character-building and the inner spiritual development of students. Education was similarly the focus of another 
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leading Neo-Hindu figure, Ishwar Chandra Vidyasagar, who opened schools across Bengal, with many directed at 
increasing educational opportunities for women (nearly 200 schools for women across rural Bengal). Today, most 
Hindu children in Bangladesh are educated in the national curriculum system. However, some programs offer 
primarily Hindu religious education through temples. 

5.2. Buddhism 

Buddhism greatly influenced Bengali culture particularly during the Pala period: sides of monastic learning 
centers, challenging the caste systems, and the preaching of a spirit of compassion and equal rights, with remains 
in the realm of Buddhist art and throughout the presence of historic monasteries such as Sompura Mahavihara in 
contemporary Bangladesh; the Pala period is famous for its prestige Buddhist art style manifested in elaborate 
sculptures and paintings representing Buddhist deities and episodes, which still influences Bengali visual arts. Like 
the Gupta rulers before them, the Pala rulers were Buddhists; a large number of monasteries (viharas) and 
universities, including Vikram Shila and Nalanda, were established by them; students from all parts of Asia came 
across the seas to receive instruction in the learning centers. In the Pala reign, Bengal shone as a center of Buddhist 
learning as monasteries such as Sompura, Vikram Shila and Odantapuri served as places of Buddhist scholarship 
and exchange of intellectual streams (Reza, 2008). These institutions had a comprehensive curriculum, teaching 
philosophy, logic, grammar, medicine and metaphysics. Religious as well as secular education was given priority 
in the process of giving the complete development of the students (Barua, 2022). These educational institutions 
were hugely supported by the Pala rulers so that they could grow and sustain themselves. This ensured that the 
high standards of education were maintained and that scholars from distant places were attracted to this place 
(Fuad, 2024). The Buddhist teachings, especially of equality, undermined the rigid caste system which prevailed 
in the society, resulting in the reforms of social and inclusiveness. Also, Bhikkhunis (nuns) of Bangladesh trace 
their Buddhist heritage to Bengali literature that has been influenced by Buddhism from theme to philosophy. The 
collection of mystical songs called Chorjapod (Charyapada) was based on a philosophy of experiential learning. 
According to Shohojia, traditional wisdom and enlightenment were acquired from personal experience. Buddhist 
monasteries developed as centres of education dominated by holistic spiritual education. 

Bengal also had an important role in spreading Buddhism to Tibet and the famous Bengali Buddhist scholar 
Atisha Dipankara played a great role in forming Tibetan Buddhism(Reza, 2008) (Solonin, 2016). In Bangladesh, 
today, groups like Moanoghar are educating disadvantaged youth and being inclusive of ethnic groups. In 1887, 
the Bangladesh Buddhist Association (BBA), a national organization for Buddhist welfare and social activities, 
was established in Chittagong. Since its establishment, BBA has participated actively in spreading Theravada 
Buddhism through humanitarian work, education, and cultural programs. BBA runs the Chittagong Buddhist 
Monastery that carries the ancient Buddhist legacy of Bihar(vihāra)/monastery-based education programs. At 
present, it also manages one kindergarten school, Dharma Bangsha Institute, a Pali College, and a library. 

6. Contemporary Impact and Challenges 

Behind the present-day education practice in Bangladesh lie different schools of thought given by a different 
political history, religion and language-based national identity. (Chowdhury & Sarkar, 2018). The education 
system consists of parallel streams, including public and private schools, madrasas and schools following a British 
curriculum. A large number of educational institutions are under the religious institutions, particularly Islamic and 
Catholic schools. We see the historical initialization of the Bangladeshi education system, the critical junctures 
and path dependency. The British curriculum significantly shaped the educational framework in Bangladesh, 
establishing English as a dominant language in education(Hamid & Erling, 2016) (Alam, 2023). The path 
dependency of the colonial legacy led to EMI continuing to dominate higher education, in keeping with the global 
and neoliberal trends (Hamid and Sultana, 2024), and after independence, there were efforts at nationalizing 
education and strengthening Bengali language and culture. Nevertheless, the new English has been reintroduced 
and reinforced with neoliberal policies and global influences, forming a duality corroborating colonial and 
postcolonial stances (Alam, 2023). After gaining independence in 1971, the government formed the National 
Education Commission to reform the education system. These reforms were meant to make the inherited system 
applicable to the newly independent nation, as they implied qualitative changes and teacher education (Rahman, 
2022). It was during the 1990s when neoliberal policies were introduced in higher education, which is understood 
to have constituted a critical juncture. The Private University Act of 1992 and the Strategic Plan for Higher 
Education (2006–2026) were to align education with market-driven forces of the economy. These policies, 
however, have commercialized education and have threatened public universities’ autonomy (Kabir, 2010; Husain, 
2024). These “market-driven” reforms were influenced by international financial institutions and aimed at 
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integrating the education sector with global economic forces. As a result of the implementation of neoliberal 
policies, students became openly rebellious and opposed these changes on the basis that they were against their 
interests and the quality of education offered. Many of these resistances took the form of violent protests on 
university campuses. However, the character of student protest changed from a broad nationalist movement to a 
more targeted resistance to particular neoliberal policies (Kabir & Greenwood, 2017). But the violence on 
campuses was not mere breakdown of order, but the exploitation of what was recently lacking order to get in and 
get the resources, and to get the patronage, the political patronage. Student groups, closely affiliated with political 
parties, used violence to maintain power relations and secure benefits from political patrons (Suykens, 2018) 
(Kuttig, 2019). 

Also, the globalization era has brought about significant changes in English studies in Bangladesh. A key 
point of this shift is from the traditional grammar-type translation method to the British Council-sponsored English 
language education method (Alam, 2018). The current centralized and standardized curriculum model in 
Bangladesh is a direct inheritance from the colonial period. The cultural homogenization and the social exclusion 
reflected in this model are a result of the materialistic, acquisitive values of the colonial administration(Kapoor, 
2009). National culture, with its customs, beliefs, social norms and religious practices, as rooted in some schools 
of thought, also influences the system. These cultural components are integrated into the curriculum in an attempt 
to make education more engaging and relevant to the community (M. J. Alam et al., 2023). Religious beliefs and 
institutions have played a crucial role as well in shaping educational strategies and delivery in Bangladesh. This is 
evidenced by Islamic madrasas and Catholic schools, which are prominent examples of faith-inspired education 
that play a part in the national education landscape. However, these institutions frequently struggle to develop 
curricula in line with national goals and render education to meet quality and equity standards (Roy et al., 2020). 
The number of madrasas of Bangladesh has risen drastically over the past few decades. The Congregation of Holy 
Cross was an institution that previously played a part in transmitting religious and cultural values through 
education and in adapting its mission post-independence to promote social justice and religious pluralism (Farid, 
2023). This vertical transmission of cultural and religious values guarantees continuity of the values in the 
generations. Christian churches maintain their reputation as quality schools, notwithstanding some concerns and 
tensions as to their proper role in a majority Muslim society. Hindu and Buddhist education programs are 
expanding through the government’s temple-based education programs. According to the scholars, the present 
public-school curriculum offers little space for inter- and intra-religious teaching and learning at the primary and 
secondary levels. 

However, religious diversity is treated in the curriculum, while the lack of institutionalized 
interreligious/interfaith learning activities exists. Yet, some faith-based organisations, such as Caritas, are in favour 
of interfaith dialogue. The cultural differences within the community are difficult to balance, and debates go on 
regarding the function of secularism and religious values in the education system. Secularism and state religion 
coexisted, producing tensions that hinder practices of promoting tolerance and diversity. Horizontally transmitted 
educational practices, that is, borrowing and adapting other contexts’ educational models, such as Teach for 
Bangladesh, based on Teach for America, in turn introduce new pedagogical approaches and values to reshape the 
local educational landscape (Adhikary et al., 2022). The Western educational model and its emphasis on English 
language proficiency are a result of oblique transmission, or when external cultural influences translate to local 
education. The result is therefore a hybrid identity of students, a simultaneous participation on the one hand in 
local ethos, on the other hand in global cultural capital. 

The colonial and neoliberal policies have often clashed with the faith-based educational thoughts, where 
morality and spirituality are always the number one priority before technical knowledge. While scientific and 
technical competencies are fundamental, critical scholars argue for a more holistic educational approach, but the 
lack of wisdom, moral education and mindfulness go directly against prominent religious teachings. Buddhist 
scholars believe that the process of knowledge creation possesses destructive tendencies to a harmonious society 
(Ariyaratne & Ratnapāla, 1996). A profit-driven society tends to act divided in polarizing opinions right in the 
middle, which causes economic downfall in the long run (Schweighofer et al., 2020) (Xiao & Zhang, 2023) (Ruiu, 
2023). The moral dilemma stories approach presents a promising pedagogical strategy for addressing complex 
ethical considerations. In the moral dilemma stories approach, one or more ethical narratives enriched with 
characters and storylines close to the curriculum are taught. With this method, the students can make decisions not 
only based on subject knowledge but also on their values. These stories present contextual challenges that facilitate 
providing students with a solid connection between academic concepts from the classroom with possible real-life 
situations, thereby stimulating the growth of higher-order thinking skills. This approach has been recognized by 
both national and international scholars as effective and they have advocated applications of the approach in 
practical teaching and learning (Tang & Dai, 2024). In this era of AI and technological advancement, 
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decolonization of education and promoting ethical use of knowledge are becoming more important than ever 
(Zhao, 2025). 

7. Conclusions 

Bangladesh’s evolution to an education system is well coherent with its rich historical tapestry and rich 
ideological influences. The region’s academic heritage is itself a product of the ancient centers of Buddhist 
learning, indigenous Hindu institutions, as well as the influx of Islamic and Christian education models. Colonial 
legacies also left imprints on education through standardized and centralized curricula, however, a continuing 
interplay of faith, culture and nationalism has been used to some extent to shape educational practices. However, 
the dialogue and debates that will continue regarding the integration of diverse influences into the mainstream, 
inclusive and quality education system would have a bearing on the future of education in Bangladesh. They are 
reflected in all the contemporary educational entities, curricula, values and forms of education. The system has to 
contend with problems such as quality, equity and diversity, however, these historical relations continue to inform 
Bangladeshi students’ educational experiences. The future of education in Bangladesh will be shaped through the 
ongoing dialogue and debates regarding the way of integrating those diverse influences into a mainstream, 
inclusive and high-quality education system. 
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